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Introduction

Introduction
The dissemination of the Access for All Guide Version 2.0 signals an important shift in the way educators in 

Mississippi view the provision of educational adaptations. For the purpose of this guide, the term adaptations 
will be used to describe instructional and curricular changes that address the needs of diverse learners. The 
terms accommodations and modifications will be used when addressing students with disabilities and their 
specific Individualized Education Plans (IEPs). This guide will aid in providing quality classroom instruction for 
all students who receive instruction in general education settings, including early childhood, general education 
students, gifted learners, English learners, and students with disabilities. Providing access for all students takes 
a collaborative effort between administrators, general educators, special educators, parents, and the students 
themselves. 

Legislation promoting accountability and facilitating the inclusion of all students has been enacted to ensure 
equal access to grade level academic content standards, or educational targets for students to learn at each 
grade level. Teachers can ensure that students work toward grade-level content standards by using a range of 
instructional strategies based on the varied strengths and needs of students. Again, it is important to note that 
educational adaptations are needed for all students to be successful. 

More inclusive and diverse general education classrooms have made it imperative for educators to gain a 
working knowledge of adapting curricula, assessments, and instruction to meet the changing needs of their 
students and promote success (Conderman, Liberty, & Despain, 2017). If curriculum and instruction are not 
adapted to meet the individual needs and abilities of diverse learners, then students on the edges or margins—
including those with learning differences, gifted learners, and culturally diverse learners—most often miss 
opportunities to learn at levels that are personally appropriate (Delisle, 2018). Adapting teaching and learning 
practices is instrumental in creating an inclusive learning environment where all students are actively engaged, 
challenged, and valued. 

Adaptations
Adaptations are changes in the way instruction and assessments are carried out to allow a learner equal 

opportunity to demonstrate mastery of concepts and achieve the desired learning outcomes (Kurth & Kegan, 
2014). They are essential to ensuring that all students experience the most success in the classroom. Adaptations 
are appropriate for students who have identified disabilities, as well as those who do not. They are also just as 
essential for students working above grade level since these particular students are not necessarily advanced 
in all areas. According to Classful Shop, it is useful to identify early on where they are working above grade 
level to plan adaptations that allow you to capitalize on their strengths and to help support areas in which they 
are weaker (2021). For many students, making adaptations to instruction and other classroom activities can 
determine their success in the classroom. 
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Types of Adaptations

The key is to adapt the curriculum and instruction to the differing needs of 
students instead of requiring students to adapt to the curriculum.

Adaptations can be as simple as moving a student who is easily distracted to the front of the class, or more 
complex, such as altering the difficulty level of content that is covered in an assignment (Darrow & Adamek, 
2018, Kessler, 2018). It is important to note, however, that there is little evidence to support the idea of ability-
specific teaching strategies, but rather that all learners benefit from a common set of strategies that must be 
adapted to address the varying cognitive, emotional, and social capabilities of students (Mitchell & Sutherland, 
2020; Kurth & Kegan, 2014). Because the adaptation that is most beneficial for each student is not always obvious, 
this guide was developed to support educators in making appropriate changes in the classroom based on their 
students’ needs. This guide provides an overview of various adaptations as well as suggestions and resources that 
are relevant to various learners’ needs.

Although the concept of education adaptation is fairly straightforward, it can take many different forms. In 
essence, teachers and curriculum specialists adjust and modify curricula according to student needs (Mitchell 
& Sutherland, 2020; Kurth & Kegan, 2014). Adaptations need to be individualized for students, based upon 
their needs and their personal learning styles and interests (Hamilton & Kessler, 2018). This allows students to 
relate to the general curriculum and other learning materials and activities and to demonstrate what they have 
learned. As they experience success in the classroom, motivation and learning increase, and overall student 
outcomes improve. 

The simplest curricular adaptions focus on students who are able to comprehend and perform at the general 
education curriculum’s levels of content and conceptual understanding but require differentiation in instructional 
techniques and the means in which each student demonstrates their depth of understanding. 

Types of Adaptations

CURRICULAR
Adapt what is taught. Adapt how it is taught and how 

learning is demonstrated.

INSTRUCTIONAL
Adapt the setting.

ENVIRONMENTAL
Adapt the delivery to 

online and hybrid.

VIRTUAL

ADAPTATIONS
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Curricular Adaptations

Curricular Adaptations

Curricular Adaptations adapt what is taught. It is a change to the classroom 
activity or materials in order to facilitate or maximize a child’s participation in 
planned activities, interactions, and routines (Davis, Palincsar, Smith, Arias, & 
Kademian, 2017). Curriculum adaptations do not significantly alter the content, 
scope, or sequence of a curriculum. A curriculum adaptation is a small change 
that can have a powerful impact on a child’s participation, sense of belonging, and 
opportunity to learn. The goal of curricular adaptations is to allow access to the 
general education curriculum for all students. It should broaden or alter the scope 
and sequence to accommodate a greater range of student learning goals. Curricular 
adaptations involve variations to any part of the teaching-learning process, 
including:

1.	 Difficulty: This type of curricular adaptation addresses skill levels, or how the student can do the work. 

	ȩ Adjust difficulty level (e.g., reading the same story at a lower reading level).

	ȩ Complete task steps at a lower difficulty (e.g., science projects).

	ȩ Shorten difficult assignments.

	ȩ Use homework only for practice of previously acquired skills.

2.	 Preference: This type of curricular adaptation adapts the task or assignment to a student’s learning 
preference.

	ȩ Incorporate students’ preferences into tasks.

	ȩ Alternate between preferred and non-preferred tasks.

	ȩ Ensure all instructional objectives remain constant.

3.	 Meaningfulness: This type of curricular adaptation engages students and provides a purpose beyond 
the classroom.

	ȩ Keep previous knowledge in mind.

	ȩ Teach skills that help the student participate fully in individual community activities.

	ȩ Develop a “functional” activity that meets the overall objective, making traditional tasks more 
purposeful.

	ȩ Provide activities that help “awaken” the student’s interest.

	ȩ Provide activities that allow the student to give his or her opinions, exchange ideas, and debate.

• Dif�culty
• Preference
• Meaningfulness

CURRICULAR
Adapt what is taught.

• Presentation
• Student Response
• Materials

Adapt how it is taught and how 
learning is demonstrated.

INSTRUCTIONAL

• When
• Where
• Who

Adapt the setting.
ENVIRONMENTAL

• Communication
• Social-Emotional
• Cognitive

Adapt the delivery to 
online and hybrid.

VIRTUAL

ADAPTATIONS
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Instructional Adaptations

Instructional Adaptations

Instructional Adaptations are changes to the delivery of classroom instruction 
or the accompanying materials. Instructional adaptations change how students 
learn but do not change what they learn. They do not alter the scope or range of 
the grade-level academic content standards, nor do they change the complexity 
of the knowledge students are expected to learn. These adaptations involve 
changing the way in which material is presented and/or the way the student 
practices or demonstrates learning (Parsons & Vaughn, 2013). Teachers who 
adapt activities and materials based on individual needs and strengths ensure 
students are not bound by a single way of participating. Three common types of 
instructional adaptations include: 

1.	 Presentation: These instructional adaptations change the way that instruction, directions, and 
information are presented. 

	ȩ Heighten the student’s interest and understanding.

	ȩ Activate prior knowledge.

	ȩ Establish the purpose and goals of a lesson.

2.	

For information regarding the allowable statewide testing accommodations, 
please refer to the Mississippi Testing Accommodations Manual.

Questions? Contact the MDE Office of Student Assessment.

Student Response: These instructional adaptations allow students to demonstrate their learning by 
completing instructional assignments or assessments through ways other than typical verbal or written 
responses. These are specifically classroom adaptations. For information regarding the allowable 
statewide testing accommodations, please refer to the Mississippi Testing Accommodations Manual. 

	ȩ Mark the answer sheet after the student responds orally. 

	ȩ Allow the student to use a spelling dictionary or word wall.

	ȩ Allow the student to show knowledge with hands-on materials.

	ȩ Have the student follow written, pictorial, or audio-recorded task steps instead of giving them oral 
instructions.

	ȩ Reduce the number of items the student is expected to complete (e.g., working even or odd 
problems).

• Dif�culty
• Preference
• Meaningfulness

CURRICULAR
Adapt what is taught.

• Presentation
• Student Response
• Materials

Adapt how it is taught and how 
learning is demonstrated.

INSTRUCTIONAL

• When
• Where
• Who

Adapt the setting.
ENVIRONMENTAL

• Communication
• Social-Emotional
• Cognitive

Adapt the delivery to 
online and hybrid.

VIRTUAL

ADAPTATIONS

https://www.sos.ms.gov/ACProposed/00022520b.pdf
https://www.mdek12.org/OSA
https://www.sos.ms.gov/ACProposed/00022520b.pdf
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Environmental Adaptations

	ȩ Allow for more creative ways for the student to show what he or she knows (e.g., creating a poster, 
building a model, or drawing a map in place of a written assignment).

3.	 Materials: These instructional adaptations are necessary to ensure students can participate as 
independently as possible. These strategies help to increase the participation of students who need 
more support or challenge. They are small changes or additions to classroom activities that have a big 
impact on a student’s engagement or learning. 

	ȩ Incorporate more visuals to present content in different ways, such as maps, drawings, pictures, 
objects, and videos.

	ȩ Use graphic organizers to arrange key points in a way the student can easily grasp.

	ȩ Make content easier to learn by giving the student enhanced texts in which key parts are highlighted, 
pictures or symbols are added, and/or text is enlarged. 

	ȩ Optimize positioning (e.g., placing materials within reach, arranging paper vertically rather than 
horizontally).

	ȩ Stabilize materials. 

	ȩ Make materials larger or brighter.

	ȩ Modify the response.

	ȩ Present the same content, but offer variations in size, number, and format.

Environmental Adaptations

Environmental Adaptations involve changes to the physical surroundings of 
the situation, the setting for the task/activity, sights, sounds, and arrangements. 
The purpose of environmental adaptations is to enable a student with academic, 
social, behavioral, or emotional needs to cope with the demands of the 
environment while learning new skills (Shernoff, Ruzek, & Sinha, 2017). • Dif�culty

• Preference
• Meaningfulness

CURRICULAR
Adapt what is taught.

• Presentation
• Student Response
• Materials

Adapt how it is taught and how 
learning is demonstrated.

INSTRUCTIONAL

• When
• Where
• Who

Adapt the setting.
ENVIRONMENTAL

• Communication
• Social-Emotional
• Cognitive

Adapt the delivery to 
online and hybrid.

VIRTUAL

ADAPTATIONS
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Environmental Adaptations

The three types of environmental adaptations are:

1.	 When—These adaptations change the time during which the student is expected to work on a 
particular task. 

	ȩ Adapt the daily schedule to provide additional breaks.

	ȩ Allot opportunities for the student to spend extra time with preferred adults or peers.

	ȩ Post a daily schedule.

	ȩ Develop individualized student schedules when needed.

	ȩ Post procedures for transition and no-transition times.

	ȩ Provide predictable routines.

	ȩ Color code scheduling information.

2.	 Where—These adaptations change the place in which the student is to work on the task or activity. 

	ȩ Provide preferential seating.

	ȩ Provide study carrels.

	ȩ Provide a small group setting.

	ȩ Provide an individual setting.

	ȩ Provide a different location in the classroom (e.g., near an electrical outlet or the end of a row). 

	ȩ Provide a separate location to access equipment (e.g., computer lab).

	ȩ Provide a private place for a student who has difficulty concentrating or staying on task (e.g., a study 
carrel or a quiet room).

	ȩ Minimize congestion and clear traffic lanes.

	ȩ Position groups/stations to minimize distractions.

	ȩ Provide clear lines of vision to the students.

	ȩ Post all instructional displays so that students may see them. 

	ȩ Post behavioral expectations on classroom walls or other prominent places.
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Virtual Adaptations

3.	 Who—These adaptations change the people involved as a student is completing a particular task or 
activity.

	ȩ Utilize a different teacher for a particular subject or activity.

	ȩ Reduce the adult-to-student ratio.

	ȩ Change the number of peers with whom the student is grouped for instruction.

	ȩ Promote friendships between students with and without disabilities.

	ȩ Provide inclusive opportunities for students with disabilities.

	ȩ Put mechanisms in place for regular and effective communication between student and teacher. 

Virtual Adaptations

During the COVID-19 pandemic, educators were forced to make adaptations 
beyond the classroom. Adaptations to technology, expectations, and environment 
were thrust to the forefront of the educational process. Educators who have 
been teaching for multiple decades adapted their practices countless times 
(Moorhouse, 2020; Sturm, 2020); however, the adaptations teachers made in the 
wake of COVID-19 had immediate implications for students.

A changed environment does not mean changing the rules, but it does mean 
adapting them so that all students can experience the learning fully. As schools 
and students move fluidly from traditional, hybrid, and virtual settings, teachers 
may consider the following adaptations to sustain student learning: 

1.	 Communication Adaptations:

	ȩ Offer transcripts and video recordings of your lessons.

	ȩ Provide a hard copy of your assignments.

	ȩ Use the chat box as another way to encourage participation that does not involve speaking. The 
students can interact and respond by typing sentences, letters (e.g., T for “True” and F for “False”), 
or emojis.

	ȩ Record yourself reading lesson content or instructions so the student can follow along.

	ȩ Turn on closed captioning for videos (or give the student clear instructions for turning on closed 
captioning in the videos you assign).

	ȩ Allow students to communicate using a variety of formats (e.g., school-approved systems such as 
email, phone calls, or online meetings).

• Dif�culty
• Preference
• Meaningfulness

CURRICULAR
Adapt what is taught.

• Presentation
• Student Response
• Materials

Adapt how it is taught and how 
learning is demonstrated.

INSTRUCTIONAL

• When
• Where
• Who

Adapt the setting.
ENVIRONMENTAL

• Communication
• Social-Emotional
• Cognitive

Adapt the delivery to 
online and hybrid.

VIRTUAL

ADAPTATIONS
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Virtual Adaptations

2.	 Social-Emotional Adaptations:

	ȩ Be mindful of students who may feel anxious about having 
their camera turned on. Speak privately with the student 
to find a solution they feel comfortable with, such as using 
a filter or Bitmoji™.

	ȩ Provide a variety of ways for the student to express his or 
her social and emotional needs. This can be done through 
conversations, writing prompts, feedback forms, and 
questionnaires. 

	ȩ Set aside time to review the daily schedule or checklist of tasks. 
Many students will find it reassuring to know exactly what to expect during the virtual school day. 

	ȩ Plan team-building activities to help students stay connected and feel a sense of belonging. For 
example, you can arrange for a virtual “spirit-week” during which students show school (or class) 
pride by participating in an activity related to the school. Offer students a variety of ways to 
participate. 

3.	 Cognitive Adaptations:

	ȩ Provide the student with visual aids that clearly explain how to complete tasks such as signing into 
class, asking questions, and maintaining appropriate online behavior. 

	ȩ When using a slide show, avoid overusing bullet points and including too much text on each slide.

	ȩ Give oral, written, and visual directions.

	ȩ Break lengthy lessons down so they can be delivered in small chunks of time.

	ȩ Use an embedded timer in the lesson for the student to keep track of time.

	ȩ Allow more time when asking the student a question, giving directions, or completing work. 

	ȩ Give the student “brain breaks” during long periods of instruction so the student can stretch and 
move his or her body. 

	ȩ Use videos and online graphic organizers to reinforce concepts.

Offer students a 
variety of ways 
to participate. 
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Adaptations for Select Student Populations

Click here to download and/or print the Adaptations chart.

• Dif�culty
• Preference
• Meaningfulness

CURRICULAR
Adapt what is taught.

• Presentation
• Student Response
• Materials

Adapt how it is taught and how 
learning is demonstrated.

INSTRUCTIONAL

• When
• Where
• Who

Adapt the setting.
ENVIRONMENTAL

• Communication
• Social-Emotional
• Cognitive

Adapt the delivery to 
online and hybrid.

VIRTUAL

ADAPTATIONS

 

Adaptations for Select Student Populations
Special consideration and attention should also be given to adapting curriculum and instruction to respond 

to the wide range of instructional needs of select student populations. Adaptations to academic learning 
activities influence not only student motivation for academic engagement, but also the social dynamics within 
the classroom, as some students are repeatedly revealed to be successful, and others to be failures (Hymel & 
Katz, 2019). In fact, students’ learning experiences as early as preschool can have long-term benefits in areas of 
academic achievement, grade progression, and high-school graduation (Boivin & Bierman, 2013). Instructional 
strategies that address the many forms of diversity in the classroom foster an inclusive learning environment 
where all students thrive because they feel accepted and respected. 

https://issuu.com/rcumedia/docs/adapt-full
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Adaptations for Gifted Learners

GIFTED
LEARNERS

STUDENTS 
WITH DISABILITIES

EARLY CHILDHOOD
STUDENTS

ENGLISH 
LEARNERS

SELECT STUDENT POPULATIONS
ADAPTATIONS FOR

Particular groups of learners may require a more tailored approach to adaptations. In teaching, one size does 
not fit all. Today's schools serve individuals with a variety of cultural, personal, emotional, and educational 
strengths and needs. Adaptations offer a flexible and individual approach to instruction. When a teacher reaches 
out to an individual or group and varies her teaching to create the best learning experience possible, that teacher 
is utilizing adaptations to create an optimal learning environment (Mitchell & Sutherland, 2020; Kurth & Kegan, 
2014). It is not easy, but it is critical for success.

Adaptations for Gifted Learners

Gifted students in the general education classroom also benefit from adaptations that enrich curriculum and 
instruction. The U.S. Department of Education defines gifted students as students who show evidence of high 
achievement in multiple capacities. Gifted learners often feel like time spent in the general education classroom is 
unproductive when they are not challenged. Additionally, when students do not find the curriculum interesting 
or relevant, they are at risk of losing motivation, which can lead to underachievement (Brigandi, Weiner, Siegle, 
Gubbins, & Little., 2018; Delisle, 2018). Gifted learners will more likely perceive learning as beneficial, find the 
learning process more enjoyable, and maintain interest when the learning environment supports their talents 
(Barnett, 2019; Brigandi et al., 2018). 

In Mississippi schools, gifted education programs are mandated in grades 2-6 for intellectually gifted students. 
The Mississippi Department of Education (MDE) Gifted Programs provides professional development and 
guidance for local gifted programs. For more information, please visit the MDE Gifted Programs website.

Additional suggestions for how to best serve these students in the general education classroom are outlined in 
Table 1 (Brown, 2017).

https://mdek12.org/OAE/OEER/ALGP
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Adaptations for Students with Disabilities

DO DON’T

Provide extension, enrichment, acceleration, 
and complexity to area(s) in the student’s 
specific area of strength.

Expect the gifted student to be gifted in every 
subject area.

Offer the gifted student choices within 
instruction.

Isolate the gifted student by having them 
work independently without oversight.

Ensure that tasks and assessments are linked 
to high-level content.

Penalize the giftted student for finishing 
assignments early by giving them more work. 

Allow gifted students to collaborate with one 
another.

Assign gifted students as peer mentors for 
other students who need support.

Modify assignments so the gifted student can 
show mastery without repetition.

Lower grades for additional assignments that 
were not given to all students. 

Table 1. Suggestions for serving gifted students in the general education classroom

Adaptations for Students with Disabilities

By definition, special education is “specially designed instruction.” 
IDEA defines that term as adapting, as appropriate, to the needs of an 
eligible student [as defined by this law], the content, methodology, or 
delivery of instruction (i) to address the unique needs of the student that 
result from the student’s disability; and (ii) to ensure access of the student 
to the general curriculum, so that the student can meet the educational 
standards within the jurisdiction of the public agency that apply to all 
children [§300.39 (b)(3)]. Special education, therefore, involves adapting 
the “content, methodology, or delivery of instruction” (Center for Parent 
Information and Resources, 2017).

The MDE Office of Special Education (OSE) seeks to improve the education experience for children with 
disabilities. In keeping with the Individuals with Disabilities Education Act (IDEA) and State law, the OSE helps 
local schools and districts provide effective educational programs to students with disabilities, ages 3-20, who 
need special education and related services. 

“Specially Designed 
Instruction is what 

makes special 
education ’special.’”

– Dr. Marilyn Friend

https://www.mdek12.org/OSE
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Adaptations for Early Childhood Students

The OSE ensures that local school districts in Mississippi have special education programs, policies, and 
procedures that comply with the Federal IDEA and its implementing regulations, and that eligible children and 
youth with disabilities receive a Free Appropriate Public Education (FAPE). 

Adaptations for students with disabilities can be provided in the form of accommodations and modifications 
which should be recommended based on the student’s characteristics, access needs, and accommodation needs. 
Accommodations and modifications are documented by the eligibility process and specified in a student’s 
Individualized Education Program (IEP). They are provided to enable the student to gain access to the classroom 
or the curriculum. For more information, please visit the MDE Office of Special Education website.

In order to make effective accommodation decisions, the IEP committee should gather and review information 
about the student’s present level of academic achievement, his or her functional performance in relation to the 
curriculum, and the supports the student requires during instruction and classroom assessment. IEP committee 
meetings must include discussions about providing the student equal learning opportunities and identifying 
practices and approaches intended to help the student overcome learning obstacles during instruction and 
assessment. Accommodations and/or modifications are generally grouped into the categories of presentation, 
response, timing/scheduling, and setting (Tennessee Department of Education, 2018). 

Adaptations for Early Childhood Students

The early childhood years are a critical time in the development of every child. The learning that 
takes place during the first eight years of life serves as the foundation for all later academic, social, emotional, 
physical and motor development. All children are capable of learning and meeting developmental milestones. 
In meeting those learning expectations and developmental milestones, all young children have different abilities 
and needs. 

Some need more emotional support than others. Others may need more structure and direction. There are 
many variations of what is “typical” for young children and many differences among children in terms of how 
they grow and develop. 

A high-quality early childhood program focuses on improving self-concept; increasing intellectual growth; 
enlarging understanding of the world, people, experiences, and ideas; increasing oral language, literacy, writing, 
listening, and thinking skills; increasing mathematical reasoning skills and scientific exploration. They work on 
increasing physical coordination and gross and fine motor skills; increasing their competency in dealing with 
emotions, feelings, and social situations; increasing self-direction and independence; developing cooperative, 
trusting relationships; and developing natural curiosity and creative potential, all while developing a love for 
learning.  

As educators, we know that Inclusive Practices are the best practices. Inclusion starts when students are in 
structured group settings. An inclusive prekindergarten program recognizes and addresses the diverse needs 
and interests of each child. Adaptations should be used to overcome barriers and help children learn. 

https://www.mdek12.org/OSE
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Adaptations for English Learners

A high-quality early childhood program meets the 
requirements of the Mississippi Early Learning Guidelines 
for classrooms Serving Three- and Four-Year-Old Children 
(including principles of developmentally-appropriate practice 
based on child development and the strengths, interests, and 
needs of each individual child). 

The Making Adjustments Booklet is available for teachers 
seeking adaptations in the Early Childhood curriculum and 
classrooms. 

For more information, please visit the MDE’s Early Childhood 
website.

Adaptations for English Learners

An English learner (EL) is an individual:

•	 Aged 3 through 21;

•	 Enrolled or preparing to enroll in an elementary school or secondary school;

•	 Not born in the United States or whose native language is a language other than English;

•	 who is a Native American or Alaska Native, or a native resident of the outlying areas; and

•	 who comes from an environment where a language other than English has had a significant impact on 
the individual's level of English language proficiency; or

•	 who is migratory, whose native language is a language other than English, and who comes from an 
environment where a language other than English is dominant; and

•	 whose difficulties in speaking, reading, writing, or understanding the English language may be 
sufficient to deny the individual 

	ȩ the ability to meet the state's proficient level of achievement on state assessments;

	ȩ the ability to successfully achieve in classrooms where the language of instruction is English; or

	ȩ the opportunity to participate fully in society.

Click here to download  
Making Adjustments.

https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Early%20Childhood/Early%20Childhood%20Early%20Learning%20Guidelines%203's%20%204's%202018%20FINAL%20with%20no%20mark-ups.pdf
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Early%20Childhood/Early%20Childhood%20Early%20Learning%20Guidelines%203's%20%204's%202018%20FINAL%20with%20no%20mark-ups.pdf
https://secure-web.cisco.com/1EyaCtfiKKJ5PmqrvxhjDqj1ctBblOpbRgtCZ5CZ9uF_8IDQ4rX3HhZtEUOiSVcIlRui34cX1mGW8IgYaWfpzCyZqGZqvKKkcFtIv28WbYSvoRkMx0ztOqEHSI2-EfKzaBGWVsLMoY7NPIWTPgKQEj8kcQpygsZ43KoV_Y8vOdKPHn9AT5jKUx6eyk1IgXnlkS05xJUC7plZgaS4rxsYu8twZPVumOaq2N1Ai-LI5PVZMV7wnjGiHv6acS3qvGZgxDYy3puB_V2-Pz_KA8GuUKf87kVooCcexMVVgZXC_1Ptmu9x5K_jSAf0i4r5ojay5/https%3A%2F%2Fwww.mdek12.org%2Fsites%2Fdefault%2Ffiles%2Fmakingadjustments_print.pdf
https://www.mdek12.org/EC
https://www.mdek12.org/EC
https://secure-web.cisco.com/1EyaCtfiKKJ5PmqrvxhjDqj1ctBblOpbRgtCZ5CZ9uF_8IDQ4rX3HhZtEUOiSVcIlRui34cX1mGW8IgYaWfpzCyZqGZqvKKkcFtIv28WbYSvoRkMx0ztOqEHSI2-EfKzaBGWVsLMoY7NPIWTPgKQEj8kcQpygsZ43KoV_Y8vOdKPHn9AT5jKUx6eyk1IgXnlkS05xJUC7plZgaS4rxsYu8twZPVumOaq2N1Ai-LI5PVZMV7wnjGiHv6acS3qvGZgxDYy3puB_V2-Pz_KA8GuUKf87kVooCcexMVVgZXC_1Ptmu9x5K_jSAf0i4r5ojay5/https%3A%2F%2Fwww.mdek12.org%2Fsites%2Fdefault%2Ffiles%2Fmakingadjustments_print.pdf
https://secure-web.cisco.com/1EyaCtfiKKJ5PmqrvxhjDqj1ctBblOpbRgtCZ5CZ9uF_8IDQ4rX3HhZtEUOiSVcIlRui34cX1mGW8IgYaWfpzCyZqGZqvKKkcFtIv28WbYSvoRkMx0ztOqEHSI2-EfKzaBGWVsLMoY7NPIWTPgKQEj8kcQpygsZ43KoV_Y8vOdKPHn9AT5jKUx6eyk1IgXnlkS05xJUC7plZgaS4rxsYu8twZPVumOaq2N1Ai-LI5PVZMV7wnjGiHv6acS3qvGZgxDYy3puB_V2-Pz_KA8GuUKf87kVooCcexMVVgZXC_1Ptmu9x5K_jSAf0i4r5ojay5/https%3A%2F%2Fwww.mdek12.org%2Fsites%2Fdefault%2Ffiles%2Fmakingadjustments_print.pdf
https://secure-web.cisco.com/1EyaCtfiKKJ5PmqrvxhjDqj1ctBblOpbRgtCZ5CZ9uF_8IDQ4rX3HhZtEUOiSVcIlRui34cX1mGW8IgYaWfpzCyZqGZqvKKkcFtIv28WbYSvoRkMx0ztOqEHSI2-EfKzaBGWVsLMoY7NPIWTPgKQEj8kcQpygsZ43KoV_Y8vOdKPHn9AT5jKUx6eyk1IgXnlkS05xJUC7plZgaS4rxsYu8twZPVumOaq2N1Ai-LI5PVZMV7wnjGiHv6acS3qvGZgxDYy3puB_V2-Pz_KA8GuUKf87kVooCcexMVVgZXC_1Ptmu9x5K_jSAf0i4r5ojay5/https%3A%2F%2Fwww.mdek12.org%2Fsites%2Fdefault%2Ffiles%2Fmakingadjustments_print.pdf
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Awarding Carnegie Units

Adaptations used for all general education students (or special education students, if the EL student also has a 
special education eligibility) can also be used for English learners. The student’s level of language proficiency 
should not be a barrier to academic or behavioral supports. All classroom adaptations as well as state 
accommodations and modifications for state testing should be documented in the student’s Language Service 
Plan. 

The Mississippi English Learner Guidelines: 
Regulations, Funding Guidance, and 
Instructional Supports 2018 is a resource guide 
available for teachers seeking adaptations for 
English learners. ELs are a diverse population, 
representing many, varied formal schooling 
backgrounds. See page 10 for a list of the types 
of English learners and characteristics related 
to each type. 

Awarding Carnegie Units
There is no policy that prohibits the awarding of Carnegie 

Units if adaptations are used so long as the student 
demonstrates mastery of the content. Adaptations must 
be designed to make adjustments to the presentation and 
response of material outlined in the standard. As long as the 
content is not changed, a Carnegie Unit will be awarded. 

When developing the IEP document for students with 
disabilities, the IEP committee must consider instructional/

functional accommodations and/or program modifications when considering a student’s work toward earning 
Carnegie Units. Some examples include:

•	 A student is expected to examine the contributions of archeology in the Middle East. Having the 
material presented at a lower readability level would not keep the student from mastering the content.

•	 A student is asked to cite strong and thorough textual evidence to support analysis of what the text 
explicitly says as well as inferences drawn from the text (English II RL.10.1). Allowing the student to 
present the material orally or visually would fulfill this requirement. 

Click here to download the 
Mississippi EL guidelines.

There is no policy that prohibits 
the awarding of Carnegie Units 
if adaptations are used as long 

as the student demonstrates 
mastery of the content.

https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/EL/EL%20Guidance,%20Funding,%20and%20Instructional%20Supports_combinedAug2018.pdf
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/EL/EL%20Guidance,%20Funding,%20and%20Instructional%20Supports_combinedAug2018.pdf
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/EL/EL%20Guidance,%20Funding,%20and%20Instructional%20Supports_combinedAug2018.pdf
https://secure-web.cisco.com/1EyaCtfiKKJ5PmqrvxhjDqj1ctBblOpbRgtCZ5CZ9uF_8IDQ4rX3HhZtEUOiSVcIlRui34cX1mGW8IgYaWfpzCyZqGZqvKKkcFtIv28WbYSvoRkMx0ztOqEHSI2-EfKzaBGWVsLMoY7NPIWTPgKQEj8kcQpygsZ43KoV_Y8vOdKPHn9AT5jKUx6eyk1IgXnlkS05xJUC7plZgaS4rxsYu8twZPVumOaq2N1Ai-LI5PVZMV7wnjGiHv6acS3qvGZgxDYy3puB_V2-Pz_KA8GuUKf87kVooCcexMVVgZXC_1Ptmu9x5K_jSAf0i4r5ojay5/https%3A%2F%2Fwww.mdek12.org%2Fsites%2Fdefault%2Ffiles%2Fmakingadjustments_print.pdf
https://secure-web.cisco.com/1EyaCtfiKKJ5PmqrvxhjDqj1ctBblOpbRgtCZ5CZ9uF_8IDQ4rX3HhZtEUOiSVcIlRui34cX1mGW8IgYaWfpzCyZqGZqvKKkcFtIv28WbYSvoRkMx0ztOqEHSI2-EfKzaBGWVsLMoY7NPIWTPgKQEj8kcQpygsZ43KoV_Y8vOdKPHn9AT5jKUx6eyk1IgXnlkS05xJUC7plZgaS4rxsYu8twZPVumOaq2N1Ai-LI5PVZMV7wnjGiHv6acS3qvGZgxDYy3puB_V2-Pz_KA8GuUKf87kVooCcexMVVgZXC_1Ptmu9x5K_jSAf0i4r5ojay5/https%3A%2F%2Fwww.mdek12.org%2Fsites%2Fdefault%2Ffiles%2Fmakingadjustments_print.pdf
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/EL/EL%20Guidance,%20Funding,%20and%20Instructional%20Supports_combinedAug2018.pdf
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Grading

Grading

In accordance with Mississippi State Board of Education Policy Part 3, Chapter 2: Accreditation, Rule 2.3: 
Grading and the Mississippi Public School Accountability Standards, each school district shall have a grading 
policy that is uniform by school grade designation. The grading policy is not required to be uniform across 
all grade levels. The grading policy shall be adopted by the local school board, published in the student 
handbook, and disseminated to parents. It is the intent of the Commission on School Accreditation and the 
State Board of Education that grading is the responsibility of teachers. Individuals with a disability, may have 
certain accommodations and/or modifications that are required by law as documented in their IEP. Examples of 
available grading adaptations include, but are not limited to, any one of a combination of the following:

•	 Base grades on individual progress.

•	 Use individualized grading standards.

•	 Grade process and product separately.

•	 Use rubrics with the student for the completion of the task.

•	 Weigh grades based on the difficulty of the assignments.

•	 Use a self-referenced system of grading.

•	 Use an inventory checklist noting mastery or non-mastery.

•	 Provide a performance report as an alternative to a letter grade or in addition to a letter grade.

•	 Involve the student in self-evaluation using goal setting, learning contracts, weekly conference.

•	 Use a multiple-marking system (examples may include but are not limited to: traditional letter grade 
system (A, B, C, D, F), pass/fail system, checklists of IEP goals/objectives, letters to parents/guardians, 
portfolios of student work, and parent-teacher conferences). 

•	 Develop a school-wide or grade-level wide policy concerning adapted grades.

•	 Grade frequently to allow opportunities for increased feedback.

•	 Offer options of extra credit.

•	 Provide partial credit for items attempted or for partial answers.

•	 Share responsibility for grading among several educators.

https://www.mdek12.org/sites/default/files/documents/MBE/State%20Board%20Policy/Chapter%202/Rule%202.3.pdf
https://www.mdek12.org/sites/default/files/documents/MBE/State%20Board%20Policy/Chapter%202/Rule%202.3.pdf
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Whose Responsibility Is It Anyway?

Whose Responsibility Is It Anyway?

The following chart provides information regarding the roles of those who are involved in developing and 
implementing appropriate curricular, instructional, and ecological adaptations. 

ROLES AND RESPONSIBILITIES

General Educators

•	 Work with administrators, special education teachers, families, and the student to develop and 
maintain an appropriate IEP, modify assignments and tests, and implement behavioral supports as 
appropriate.

•	 Accept responsibility for all students in their classroom including students with disabilities, gifted 
students, and EL students. 

•	 Explain and post learning and behavioral expectations and consequences for all students to 
reference.

•	 Meet individually and in private with each student to explain that you are available to assist with 
and discuss assignments, explain how you will apply adaptations, and restate your academic and 
behavioral expectations for the student. 

•	 Provide the materials needed (e.g., tests, assignments, and answer keys) well in advance of due 
dates.

Related Service Providers

•	 Collaborate with special and general education teachers to determine appropriate ways for the 
student to access an appropriate education and facilitate their pursuit of important learning 
outcomes.

Administrators

•	 Promote the expectation that all students are capable learners. 

•	 Implement the school district’s policies that provide equal access to instructional and assessment 
programs for all students.

•	 Be familiar with the policies and procedures included in the accommodations and/or 
modifications and test administration manuals. 
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Whose Responsibility Is It Anyway?

ROLES AND RESPONSIBILITIES

Parents/Guardians

•	 Provide information about the strengths and needs of their child.

•	 If their child has a disability, participate in the development, review and revision of their child’s 
IEP and discussion about the need for instructional/functional and testing accommodations and/
or program modifications.

•	 Provide information about strategies their child uses to complete homework and other tasks 
around the home.

•	 Encourage their child’s self-advocacy skills. 

Students

•	 Provide information on their strengths and how the adaptations they use are working.

•	 Participate in ongoing conversations with the general education and special education teachers 
regarding adaptations. 

•	 If appropriate, attend IEP committee meetings when the student turns 14 years old (or younger as 
appropriate).

•	 Provide information on needed adaptations. 

Special Educators

•	 Gather information regarding the student’s learning characteristics, need for access, and potential 
accommodations and/or modifications as well as information regarding those who have been 
successful in the past to present to the IEP committee.

•	 Communicate with general educators and administrators prior to the start of the school year and 
frequently throughout the school year. 

•	 Share the unique qualities and learning styles of the student.

•	 Share the legal requirements for general education accommodations and/or modifications. 

•	 Partner with parents/guardians, general education teachers, and administrators to help implement 
accommodations and/or modifications.
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Conclusion

ROLES AND RESPONSIBILITIES

Special Educators

•	 Be familiar with the policies and procedures included in the accommodations and/or 
modifications and test administration manuals.

•	 Work with the general education teachers and administrators, parents/guardians, and the student 
in modifying assignments and tests and implementing behavioral supports as appropriate.

•	 Be available, helpful, and supportive of general education teachers and administrators.

•	 Develop a system in conjunction with the general education teachers and administrators to devise 
and implement specially designed instruction in a timely manner.

•	 Respect the additional responsibilities of general education teachers and administrators and help 
in any way possible.

Conclusion

The goal of classroom adaptations has always been to ensure that all students are successful. A crucial 
expectation is that with evidence-based strategies for instruction and support, all students can move toward 
learning grade-level academic standards, and all but a small percentage of students with the most significant 
deficits can achieve proficiency on those standards. This goal cannot be met with any one strategy or method of 
support. There are no “magic bullets” (University of Kansas, n.d.). 

John Dewey said, “Education is not preparation for life; education is life itself.”

The goal has and will always be to help students become lifelong learners. Creating an environment in which 
students are encouraged to learn is vitally important (Haegele and Sutherland, 2015). Regardless of the student’s 
ability, if he or she can stand before others, show passion about a topic, and tell or demonstrate what he or she 
knows, then he or she is educated about a topic.

This updated version of the Access for All Guide was developed for the purpose of giving educators a tangible resource that provides 
adaptations in academic, physical, speech/language, social/emotional, behavioral, and organizational deficit areas. Each deficit area 

includes curricular, instructional, environmental, and virtual “Adaptations in Action.” This extensive array of digital resources and links 
will continue to be modified and updated. 
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Reading Comprehension

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student have appropriate reading 
fluency?

•	 Does the student have the relevant 
background knowledge?

•	 Can the student make connections between 
prior knowledge and new information?

•	 Can the student identify inconsistencies 
between prior knowledge and new 
information?

•	 Does the student know the essential 
vocabulary?

•	 Can the student formulate appropriate/
relevant questions about the text?

•	 Can the student make inferential 
connections?

•	 Can the student identify and differentiate 
several types of text structures?

•	 Does the student have familiarity with text 
features (e.g., table of contents, headings, 
glossary, etc.)?

•	 Can the student paraphrase or summarize 
what he or she has just read?

•	 Is the student aware when he or she is 
experiencing difficulties understanding the 
text?

Possible Adaptations
•	 Provide recorded/digital versions of material.

•	 Highlight important ideas and have the 
student read those first.

•	 Provide study guides for the student to follow 
when reading independently.

•	 Allow the student to use books written 
slightly below their reading level.

•	 Provide visual/audio support for ideas in text.

•	 Provide relevant background knowledge 
through multiple modalities.

•	 Structure brainstorming activities so 
that relevant knowledge is activated, and 
inaccurate knowledge is revised.

•	 Provide advanced/graphic organizers 
based on text structure (may need to fill in 
information for some students).

•	 Provide the student with generic question 
prompts to use while reading (e.g., What did 
the character just do? How does this new 
information fit with what I already know?).

•	 Reduce the amount of information presented 
at one time.

•	 Allow the student to reread material or 
practice skills/strategies on previously read 
text rather than on new text.

•	 Allow the student to take notes, highlight, 
write in the text, or provide a copy of the text 
so that the student can mark directly on the 
text.
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Reading Comprehension



•	 Have the student draw images from text.

•	 Provide self-monitoring checklists for 
comprehension.

•	 Use simple written instructions or provide 
visuals.

•	 Provide study guides that feature the most 
important content.

•	 Block out extraneous stimuli (cover all text 
except section being read).

•	 Use consumable materials so that the student 
can highlight or mark on text.

•	 Reduce the complexity of the reading 
material.

•	 Provide a glossary of content-related terms.

•	 Outline reading material using words and 
phrases on the student’s ability level.

•	 Use cooperative learning.

•	 Conduct task analysis.

•	 Use scaffolding (i.e., introduce concept, 
guided practice, vary contexts, immediate 
feedback, increase student responsibility, 
independent practice).

•	 Use high-interest, age-appropriate texts 
(adapted texts).

•	 Encourage “thinking time.”

•	 Reduce amount of information per page.

•	 Allow the student to perform alternate 
versions of assignments, including role 
playing the sequence of events in stories.

•	 Use story boards or other manipulatives (e.g., 
cut up comic strips) for sequencing.

•	 Use mnemonic devices.

•	 Shorten assignments based on mastery of 
content.

•	 Give directions in small steps.

C  CURRICULAR I  INSTRUCTIONAL E  ENVIRONMENTAL V  VIRTUAL

� Adaptations in Action

Teach pre-reading strategies (e.g., activate 
prior knowledge, identify text structure, 
set purpose for reading, etc.). 

Teach note-taking skills.

Provide examples and teach names of 
different text structures.

Compare/contrast different text structures.

Teach the main idea (somebody, wanted, 
but, so, etc.).

Teach visual imagery of ideas in text.

Teach self-monitoring of comprehension.

Use flexible grouping strategies so that 
students can work on key skills in small 
groups.

C I

C I

C I

C I

C I

C I

C EI

C EI
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Reading Comprehension

https://www.thereligionteacher.com/pre-reading-strategies-that-increase-comprehension/
https://www.teacher.org/daily/10-strategies-assist-developing-soft-skill-note-taking/
https://www.nciea.org/publications/TextStructures_KH08.pdf
https://www.nciea.org/publications/TextStructures_KH08.pdf
https://literacyleader.com/sites/default/files/TextStructureResources.pdf
https://www.myliteracyspot.com/2015/05/somebody-wanted-but-so-what-works-my.html
https://www.readingrockets.org/strategies/visual_imagery
https://msjordanreads.com/2011/10/10/building-up-my-toolbox-self-monitoring-strategies/
https://www.teachthought.com/pedagogy/use-flexible-grouping-classroom/
https://www.teachthought.com/pedagogy/use-flexible-grouping-classroom/
https://www.teachthought.com/pedagogy/use-flexible-grouping-classroom/


Teach comprehension strategies (e.g., 
summarization, prediction, clarification, 
inferences, questioning, using high interest 
signs, movie, TV, car, motorcycle, sports 
ads, etc.).

Teach vocabulary strategies (e.g., how to 
determine meaning of unfamiliar words).

Build comprehension skills using 
progressively longer segments of material.

Teach key words and phrases when reading 
directions such as circle, underline, and so 
forth.

Teach using context clues.

Have the student verbally paraphrase 
reading material.

Teach the student to read, stop, and 
summarize as they go.

Check for fluency (accuracy of fluency, 
reading rate, word reading efficiency, and 
sentence fluency).

Check for comprehension (passage 
reading, sentence comprehension, oral 
reading, silent reading, words in isolation 
or in context, matching vocabulary).

Check the student’s understanding of first, 
next, and last order.

Have the student verbally paraphrase 
reading material.

Provide practice in sequencing using 
software programs that give immediate 
feedback.
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Reading Comprehension

https://www.teachstarter.com/au/blog/how-to-effectively-teach-comprehension-in-the-classroom/
https://www.k12reader.com/effective-strategies-for-teaching-vocabulary/
https://www.psychologytoday.com/us/blog/psyched/201703/teaching-text-structure-improves-reading-comprehension
https://www.psychologytoday.com/us/blog/psyched/201703/teaching-text-structure-improves-reading-comprehension
https://learningcenter.unc.edu/tips-and-tools/taking-notes-while-reading/
https://learningcenter.unc.edu/tips-and-tools/taking-notes-while-reading/
https://learningcenter.unc.edu/tips-and-tools/taking-notes-while-reading/
https://teamtomeducation.com/how-to-teach-context-clues/#:~:text=%20Simple%20Ways%20to%20Learn%20Context%20Clues%20,3%20Step%203%3A%20Explain%20and%20Attempt%20More%20
https://www.mindtools.com/pages/article/paraphrasing-summarizing.htm
https://www.mindtools.com/pages/article/paraphrasing-summarizing.htm
https://msjordanreads.com/2019/03/26/read-stop-think-a-strategy-for-active-reading/
https://msjordanreads.com/2019/03/26/read-stop-think-a-strategy-for-active-reading/
http://www.henryanker.com/FluencyMasters.html
https://www.understood.org/en/learning-thinking-differences/child-learning-disabilities/reading-issues/6-essential-skills-needed-for-reading-comprehension
https://www.brighthubeducation.com/teaching-preschool/123124-story-sequencing-for-toddlers/
https://www.brighthubeducation.com/teaching-preschool/123124-story-sequencing-for-toddlers/
https://www.mindtools.com/pages/article/paraphrasing-summarizing.htm
https://www.mindtools.com/pages/article/paraphrasing-summarizing.htm
http://www.speech2u.com/2014/09/simply-sequencing-apps-products-and-online-resources.html
http://www.speech2u.com/2014/09/simply-sequencing-apps-products-and-online-resources.html
http://www.speech2u.com/2014/09/simply-sequencing-apps-products-and-online-resources.html


Word Recognition/Decoding

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student have difficulty in perceiving 
or producing complex sounds?

•	 Does the student have a deficiency in 
awareness of sounds (phonological 
awareness)?

•	 Does the student have difficulty reading one/
two/multisyllabic words?

•	 Does the student have difficulty reading 
words with affixes, prefixes, or suffixes?

•	 Does the student have difficulty reading the 
words?

•	 Does the student read with prosody 
(inflection)?

•	 Does the student have adequate reading 
speed? 

Possible Adaptations
•	 Allow the student to use books written 

slightly below their reading level.

•	 Provide recorded/ digital versions of material.

•	 Use a video or a movie that presents the same 
information.

•	 Use assistive technology to transfer printed 
words to speech.

•	 Have a reading buddy read aloud textbooks 
or other printed material.

•	 Provide opportunities for several rereadings 
of the same text.

•	 Reduce the amount of required reading.

•	 Provide a glossary of content-related terms.

•	 Allow extra time.

•	 Provide the same text at a lower readability 
level.

•	 Include a self-monitoring strategy.

•	 Use peer tutors.

•	 Use direct teaching.

•	 Teach “key words.”

•	 Teach word-analysis skills.

•	 Teach sight word recognition.

•	 Provide a vocabulary list.

•	 Shorten assignments based on mastery of 
content. 
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� Adaptations in Action

Model appropriate reading speed and 
prosody.

Provide multiple interactions with the 
same text.

Encourage repeated readings using 
motivating and interesting activities.

Teach phonemic-awareness skills.

Teach word reading strategies (e.g., letter-
sound relationships, reading by analogy, 
variable vowel sounds, affixes, etc.).

Teach commonly used prefixes and 
suffixes.

Use flexible grouping strategies so that 
students can work on key skills in small 
groups.

For reading fluency, use: 

Repeated reading

Paired reading

Chunking

Paraphrasing

Teach word recognition (e.g., letter sound 
association, sound blending manipulating 
letter sounds, reading nonsense words, 
word identification, etc.).
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https://www.nwea.org/blog/2020/the-power-of-prosody-why-faster-reading-isnt-always-better-reading/
https://www.nwea.org/blog/2020/the-power-of-prosody-why-faster-reading-isnt-always-better-reading/
https://betterlesson.com/lesson/527576/interacting-with-a-text
https://betterlesson.com/lesson/527576/interacting-with-a-text
https://www.thoughtco.com/developing-fluency-with-repeated-reading-2081398
https://www.thoughtco.com/developing-fluency-with-repeated-reading-2081398
https://homeschoolingwithdyslexia.com/teach-phonemic-awareness-kids-dyslexia/
https://www.handyhandouts.com/viewHandout.aspx?hh_number=136&nfp_title=Tips+for+Helping+Children+With+Reading+Comprehension+Difficulties
https://minds-in-bloom.com/15-ways-to-teach-prefixes-and-suffixes/
https://minds-in-bloom.com/15-ways-to-teach-prefixes-and-suffixes/
https://dpi.wi.gov/sites/default/files/imce/cal/pdf/flexible-grouping.pdf
https://dpi.wi.gov/sites/default/files/imce/cal/pdf/flexible-grouping.pdf
https://dpi.wi.gov/sites/default/files/imce/cal/pdf/flexible-grouping.pdf
https://www.thoughtco.com/developing-fluency-with-repeated-reading-2081398
https://www.readingrockets.org/strategies/paired_reading
https://www.facinghistory.org/resource-library/teaching-strategies/chunking
https://minds-in-bloom.com/teaching-kids-to-paraphrase-step-by-step/
https://www.readinga-z.com/tutoring-mentoring-packs/tips-phonics.pdf


Auditory or Language Comprehension

Questions that Address Potential Areas of Difficulty for the Learner

•	 Is the student frequently off  task?

•	 Does the student have problems with 
listening comprehension?

•	 Does the student have problems remaining 
attentive during verbal instruction or 
lectures?

•	 Does the student use shorter and less 
complex sentences for their age?

•	 Does the student have difficulty 
understanding what should be written?

•	 Does the student have difficulty 
understanding sentences that express 
relationships?

•	 Does the student frequently use the same 
sentence structures? 

Possible Adaptations
•	 Use visual aids, such as a whiteboard, 

overhead, PowerPoint, or charts.

•	 Provide an overview of the content at the 
beginning of the lesson.

•	 Introduce new vocabulary (preload) and 
concepts before the lesson.

•	 Provide a summary of important information 
from the lecture with a list of questions to be 
answered.

•	 Review previously learned content prior to 
the activity.

•	 Provide a glossary of content-related terms.

•	 Keep the student involved by encouraging 
him or her to ask questions or by breaking 
up the lecture with small group activities or 
discussions.

•	 Identify the main steps or key components of 
the information (restate using multi-sensory 
approaches).

•	 Write important ideas down on the board/
chart, and use colored chalk or markers for 
emphasis.

•	 Give the student copies of lecture notes.

•	 Allow the student to use a recorder in order 
to record lectures and class discussions.

•	 Repeat, use other words, and summarize all 
key points (this is particularly important at 
the end of the lecture or discussion).

•	 Provide help for note-taking, such as giving 
a copy of material presented on smartboards, 
an outline of a lecture, or a diagram.

•	 Introduce new vocabulary and concepts 
before the lesson and ensure the student 
understands the vocabulary words.

•	 Use pictures, written words, charts, or 
diagrams to reinforce what is presented orally.

•	 Have the student say or show the directions 
in his or her own words.
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•	 Provide an assignment notebook or a 
personal planner (the student may need to 
have the teacher fill it in at the beginning).

•	 Give step-by-step instructions, outlining the 
steps in writing or by using pictures.

•	 Rewrite or simplify the directions.

•	 Model sample problems or tasks.

•	 Combine spoken directions with pictures, 
words, or diagrams.

•	 Use predictable, consistent routines for 
assignment submission and return.

•	 Break long assignments into parts. Set a 
separate due date for each part.

•	 Give partial credit for late assignments or 
incomplete work until the student is able to 
complete work on time.

•	 Highlight important ideas and have the 
student read those first.

•	 Provide a study guide for the student to 
follow during lectures that contains the most 
important content.

•	 Allow the student to use books written 
slightly below his or her reading level.

•	 Provide visual/audio support for ideas in text.

•	 Provide high-interest lower-level vocabulary 
reading material.

•	 Shorten assignments based on mastery of 
content.
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� Adaptations in Action

Teach pre-reading strategies (e.g., activate 
prior knowledge, identify text structure, 
set purpose for reading, etc.).

Use graphic organizers for visual support.

Teach vocabulary strategies (e.g., how to 
determine meaning of unfamiliar words).

Teach comprehension strategies (e.g., 
summarization, prediction, clarification, 
inferences, questioning, etc.).

Teach note-taking skills and strategies 
(model in co-teaching).

Teach the student how to identify main 
ideas and important information.

Teach summarization skills.

Teach the student how to ask clarification 
questions.

Teach how to use assignment notebooks or 
personal planners.

Teach self-regulation strategies.

Teach organizational skills.
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https://www.thereligionteacher.com/pre-reading-strategies-that-increase-comprehension/#:~:text=%20Pre-reading%20Strategies%20%201%20Expectation%20Outline.%20A,they%20are%20studying%20under%20the%20K...%20More%20
https://creately.com/blog/diagrams/types-of-graphic-organizers/#Reading
https://www.middleweb.com/25300/3-vocabulary-strategies-help-students-decipher/#:~:text=Vocabulary%20researchers%20often%20point%20to%20three%20strategies%20that,word%20parts%2C%20and%20%283%29%20use%20of%20reference%20materials.
https://www.readingrockets.org/article/key-comprehension-strategies-teach
https://www.oxfordlearning.com/5-effective-note-taking-methods/
https://www.literacyideas.com/getting-the-main-idea
https://www.literacyideas.com/getting-the-main-idea
https://teachingmadepractical.com/teaching-summarizing/
https://busyteacher.org/14911-how-to-teach-students-ask-for-clarification.html
https://busyteacher.org/14911-how-to-teach-students-ask-for-clarification.html
https://schoolhabits.com/assignment-notebook-tips-pick-use-assignment-notebook/
https://schoolhabits.com/assignment-notebook-tips-pick-use-assignment-notebook/
https://www.thepathway2success.com/15-strategies-to-help-build-self-regulation-skills/
https://thetruthfultutor.com/how-to-teach-organizational-skills-to-students/


Fine Motor Control/Spelling

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student have difficulty with 
handwriting or spelling?

•	 Does the student have large handwriting that 
does not stay within the lines?

•	 Does the student have small, cramped 
handwriting?

•	 Is the student’s handwriting legible?

•	 Does the student have difficulty with cursive 
handwriting?

•	 Is the student’s handwriting slow and 
labored?

•	 Does the student have predictable spelling 
patterns?

•	 Does the student have difficulty spelling 
irregular or multisyllabic words?

•	 Does the student have difficulty spelling 
words while writing?

Possible Adaptations

•	 Allow the student to write directly in the 
workbook or on a copy of the workbook page.

•	 Provide an outline where the student has less 
to write.

•	 Reduce the amount of written work.

•	 Grade content and mechanics separately in 
written assignments.

•	 Allow the student to use a word processor or 
iPad with specific software (such as text to 
speech).

•	 Allow the student to dictate his or her work 
to a teaching assistant or classmate who will 
write the ideas down.

•	 Allow the student to record his or her ideas 
before writing them down.

•	 Allow the student to respond orally.

•	 Allow the student to use adaptive devices, 
such as pencil grips or special pen or pencil 
holders, erasable pens, and/or small papers 
with raised or color-coded lines.

•	 Allow the student to write in either print or 
cursive when writing for an extended time.

•	 Reduce the amount of copying.

•	 Allow extra time.

•	 Allow the student to use a spelling dictionary 
or electronic spelling aid.

•	 Give the student a chance to correct spelling 
errors.

•	 Provide a glossary of content-related terms. 
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� Adaptations in Action

Teach handwriting skills to improve 
legibility, fluency, or letter retrieval.

Teach handwriting skills both separately 
and within writing assignments.

Teach word processing skills.

Teach specific spelling skills to improve 
word spelling, fluency, and retrieval.
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https://www.wikihow.com/Teach-Handwriting
https://www.wikihow.com/Teach-Handwriting
https://www.themeasuredmom.com/how-teaching-writing-is-different-than-teaching-handwriting/
https://www.themeasuredmom.com/how-teaching-writing-is-different-than-teaching-handwriting/
https://resilienteducator.com/classroom-resources/advice-for-teaching-word-processing/
http://www.righttrackreading.com/howtospell.html
http://www.righttrackreading.com/howtospell.html


Writing

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student write only a few sentences?

•	 Does the student complain of not knowing 
what to write?

•	 Does the student have difficulty with 
handwriting?

•	 Does the student have difficulty with spelling?

•	 Does the student frequently write on the 
same topic?

•	 Does the student’s writing lack detail?

•	 Does the student frequently use the same 
words when writing?

Possible Adaptations
•	 Allow the student to use a thesaurus to find 

words to write or say.

•	 Provide brainstorming activities before 
writing.

•	 Provide graphic organizers that prompt the 
student in specific areas before writing.

•	 Let the student record his or her ideas before 
writing them down.

•	 Provide a glossary of content-related terms.

•	 Provide a graphic organizer to brainstorm 
vocabulary and ideas before writing.

•	 Provide speech-to-text software to reduce 
writing.

•	 Allow the student to type rather than write 
and encourage the use of spell check.

•	 Offer extended time.

•	 Utilize a rubric for mastery on specific skills.

•	 Provide a copy of notes.

•	 Modify assignments based on content (i.e., if 
an assignment is focused on writing content, 
then do not focus on grammar and spelling 
for grading).

•	 Provide sentence stems and focus on 
conjunctions to extend writing. 

C  CURRICULAR I  INSTRUCTIONAL E  ENVIRONMENTAL V  VIRTUAL

� Adaptations in Action

Have the student read and work on 
assignments out loud.

Have the student orally construct 
paragraphs.

Break down written assignments.

Write one paragraph at a time on separate 
pages.
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https://minds-in-bloom.com/5-fun-ways-to-get-students-engaged-in/
https://minds-in-bloom.com/5-fun-ways-to-get-students-engaged-in/
https://www.masterclass.com/articles/how-to-write-a-perfect-paragraph
https://www.masterclass.com/articles/how-to-write-a-perfect-paragraph
https://www.understood.org/en/community-events/blogs/teacher-tips/2017/12/08/teacher-tip-break-down-essay-assignments-with-this-4-step-process#:~:text=%20Teacher%20Tip%3A%20Break%20Down%20Essay%20Assignments%20With,information%20is%20needed%20to%20answer%20each...%20More%20
https://www.literacyideas.com/writing-perfect-paragraphs/
https://www.literacyideas.com/writing-perfect-paragraphs/


Provide a vocabulary list.

Use written expression strategies (e.g., 
hold/use pencil, trace/copy, letter/
word writing, word sequences, spelling, 
planning, composing, reviewing, revising, 
etc.).

For written expression, use:

Letter formatting

Letter associations

Mechanics

Sentence/paragraph structure

Graphic organizers

Teach brainstorming or pre-writing skills 
and strategies.

Teach new vocabulary appropriate to the 
writing situation.
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https://www.time4writing.com/articles-about-writing/vocabulary/
https://www.ozarkspeechpathologist.com/home/strategies-series-written-expression-strategies#:~:text=WRITTEN%20EXPRESSION%20STRATEGIES%201%20Observe%20the%20margins%20on,a%20thesaurus%20for%20word%20finding.%20More%20items...%20
https://www.ldatschool.ca/strategies-for-writing-difficulties/
https://www.scholastic.com/teachers/articles/teaching-content/early-literacy-connecting-letters-and-sounds/
https://www.thoughtco.com/mechanics-composition-term-1691304
https://academicguides.waldenu.edu/writingcenter/grammar/sentencestructure
https://maddykendall.wordpress.com/2014/05/01/written-expression-graphic-organizers/
https://justaddstudents.com/prewriting-strategies/
https://justaddstudents.com/prewriting-strategies/
http://blog.flocabulary.com/best-practices-k12-vocabulary-instruction/
http://blog.flocabulary.com/best-practices-k12-vocabulary-instruction/


Dyslexia

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student have difficulty decoding 
words and reading fluently?

•	 Does the student have difficulty spelling and 
getting his/her thoughts on paper?

•	 Does the student have family members who 
also struggle(d) academically?

•	 Does the student have difficulty memorizing 
information such as the alphabet, his/her 
address, and the days of the week or months 
of the year?

Possible Adaptations

Classroom:

•	 Provide digital versions of text that the 
student can listen to, especially for content 
areas.

•	 Create opportunities for oral reading on a 
one-on-one basis and only ask the student 
to read aloud in class if he or she feels 
comfortable/volunteers to do so.

•	 Allow the student to use a highlighter to mark 
important parts of the text.

•	 Use shared reading or reading buddies.

•	 Allow the student to discuss, one-on-one, 
material after reading with a classroom aide, a 
partner student, or the teacher.

•	 Provide outlines, summaries of chapters, 
vocabulary words, and preview questions 
before reading.

•	 Give spelling tests orally.

•	 Do not penalize for spelling errors on written 
work.

•	 Reduce the number of spelling words.

•	 Allow the student to dictate work to a parent 
or aide.

•	 Provide speech-to-text software.

•	 Offer alternative projects instead of written 
reports.

•	 Photocopy another student’s notes or 
designate a notetaker who will share notes at 
the end of class.

•	 Minimize the amount of copying from the 
board.

•	 Allow the student to use a keyboard to take 
notes.

•	 Allow the student to respond to questions 
orally rather than writing each answer.

•	 Use worksheets with minimal writing.

•	 Allow the use of electronic spell-checkers.

•	 Allow the student to record lessons.
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•	 Have the student sit near the teacher.

•	 Use color coding to help the student organize 
his or her desk, notes, and books.

•	 Provide high-contrast materials with limited 
visual clutter.

•	 Give the student a chance to pre-read before 
asking him or her to read aloud.

•	 Provide manipulatives to use during spelling 
test (e.g., letter tiles).

•	 Provide an advance copy of notes.

Homework: 
•	 Reduce homework, especially assignments 

requiring reading.

•	 Provide a set of books/textbooks for the 
student to keep at home.

•	 Allow the student to dictate answers to a 
parent, sibling, or tutor.

•	 Allow typewritten homework.
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� Adaptations in Action

Teach using multisensory systems through 
all learning pathways: visual, auditory, 
kinesthetic, and tactile.

Break tasks down into smaller chunks.

Teach from easiest to most challenging 
material.

Systematically review concepts using 
visual-spatial working memory.

Teach phonemic awareness and letter 
knowledge, giving explicit instruction 
in sound identification, matching, 
segmentation, and blending, when 
linked appropriately to sound-symbol 
associations.

Have the student apply his or her decoding 
skills to fluent, automatic reading of text.

Have the student process word meanings 
to develop an understanding of words and 
their uses as well as connections among 
word concepts.

Make sure the student understands what 
he or she is reading by frequently asking 
questions and having the student stop and 
summarize as he or she read parts of the 
text.

Teach the student to compose writing 
in stages: generating and organizing 
ideas, initially with a group or partner; 
producing a draft; sharing ideas with 
others for the purpose of gaining feedback; 
revising, editing, proofreading, and 
publishing.

Use editing checklists.
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https://dyslexiaida.org/multisensory-structured-language-teaching-fact-sheet/
https://dyslexiaida.org/multisensory-structured-language-teaching-fact-sheet/
https://dyslexiaida.org/multisensory-structured-language-teaching-fact-sheet/
https://www.thoughtco.com/chunk-breaking-tasks-into-manageable-parts-3110858
https://www.revolutionprep.com/blog/8-strategies-for-reading-difficult-material/
https://www.revolutionprep.com/blog/8-strategies-for-reading-difficult-material/
https://www.psychologytoday.com/us/blog/keep-it-in-mind/201601/dyslexia-and-working-memory
https://www.psychologytoday.com/us/blog/keep-it-in-mind/201601/dyslexia-and-working-memory
https://spark.adobe.com/page/Sjf4p/
https://spark.adobe.com/page/Sjf4p/
https://spark.adobe.com/page/Sjf4p/
https://spark.adobe.com/page/Sjf4p/
https://spark.adobe.com/page/Sjf4p/
https://spark.adobe.com/page/Sjf4p/
http://www.ldonline.org/article/326/
http://www.ldonline.org/article/326/
https://allkindsofminds.org/language-word-decoding-and-understanding-of-syntax-and-semantics-understanding-word-meanings-impact-of-semantics
https://allkindsofminds.org/language-word-decoding-and-understanding-of-syntax-and-semantics-understanding-word-meanings-impact-of-semantics
https://allkindsofminds.org/language-word-decoding-and-understanding-of-syntax-and-semantics-understanding-word-meanings-impact-of-semantics
https://allkindsofminds.org/language-word-decoding-and-understanding-of-syntax-and-semantics-understanding-word-meanings-impact-of-semantics
https://www.readinghorizons.com/reading-strategies/teaching/comprehension/building-reading-comprehension-through-questioning-techniques
https://www.readinghorizons.com/reading-strategies/teaching/comprehension/building-reading-comprehension-through-questioning-techniques
https://www.readinghorizons.com/reading-strategies/teaching/comprehension/building-reading-comprehension-through-questioning-techniques
https://www.readinghorizons.com/reading-strategies/teaching/comprehension/building-reading-comprehension-through-questioning-techniques
https://www.readinghorizons.com/reading-strategies/teaching/comprehension/building-reading-comprehension-through-questioning-techniques
https://www.readingrockets.org/teaching/reading101-course/modules/writing/writing-depth
https://www.readingrockets.org/teaching/reading101-course/modules/writing/writing-depth
https://www.readingrockets.org/teaching/reading101-course/modules/writing/writing-depth
https://www.readingrockets.org/teaching/reading101-course/modules/writing/writing-depth
https://www.readingrockets.org/teaching/reading101-course/modules/writing/writing-depth
https://www.readingrockets.org/teaching/reading101-course/modules/writing/writing-depth
https://www.readingrockets.org/teaching/reading101-course/modules/writing/writing-depth
http://www.gtps.k12.nj.us/schools/smithv/hughesj1/Revisingediting/EDITING%20CHECKLIST.pdf


General Math Strategies

Questions that Address Potential Areas of Difficulty for the Learner

•	 Is the student having difficulty in math and 
learning given concepts? 

Possible Adaptations

•	 Provide an example of a correctly solved 
problem at the beginning of every lesson.

•	 Have the student verbally or visually explain 
how to solve a problem.

•	 Introduce only one concept at a time and 
teach it to mastery.

•	 Teach in small chunks so that the student gets 
lots of practice. 

•	 Include manipulatives along with calculators 
to promote the use of manipulatives to 
build, remediate, and reteach conceptual 
understanding.

•	 Routinely model the use of estimation and 
have the student estimate a reasonable 
solution before starting any computation.

•	 Demonstrate all concepts with manipulatives.

•	 Manage classroom time and activities.

•	 Have routines and procedures.

•	 Provide clear expectations for the class and 
other areas.

•	 Individualize responsibilities and schedules.

•	 Use cooperative learning and teaming.

•	 Provide study guides.

•	 Activate prior knowledge.

•	 Check for understanding.

•	 Use graphic organizers. 
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� Adaptations in Action

Daily re-looping of skills and concepts

MLA (Model Lead Assess):

M: Teach the student skills with 
distinct, explicit steps.

L: Lead the student in guided practice 
and correct missed steps throughout 
the process.

A: Assess and reteach as necessary 
missed steps and parts not mastered.
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https://resilienteducator.com/classroom-resources/basic-math-teaching-strategies/
https://mathinstructionalstrategies.weebly.com/model-leadtest-strategy-mlt.html
https://www.ldatschool.ca/explicit-instruction-a-teaching-strategy-in-reading-writing-and-mathematics-for-students-with-learning-disabilities/
https://www.ldatschool.ca/explicit-instruction-a-teaching-strategy-in-reading-writing-and-mathematics-for-students-with-learning-disabilities/
https://www.mrsbeattiesclassroom.com/2017/07/how-to-track-guided-math-data.html
https://www.mrsbeattiesclassroom.com/2017/07/how-to-track-guided-math-data.html
https://www.mrsbeattiesclassroom.com/2017/07/how-to-track-guided-math-data.html
http://www.causinglearning.com/blog/brief-if-you-want-children-to-learn-plan-to-reteach/
http://www.causinglearning.com/blog/brief-if-you-want-children-to-learn-plan-to-reteach/


Recalling Facts or Steps in a Process

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student have difficulty attending to 
important details?

•	 Does the student have difficulty recalling facts 
or steps in a process? 

Possible Adaptations

•	 Highlight operational signs/key words.

•	 Use vertical lines/graph paper for 
organization.

•	 Reduce the number of problems per page.

•	 Use a window overlay to isolate problems.

•	 Have the student repeat directions to the 
teacher.

•	 Use mnemonic techniques.
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� Adaptations in Action

Use RACE and RIDE strategies

R: Restate the question: Did you 
restate the question in your own 
words?

A: Answer the question: Did you 
answer the question completely? Did 
you label your answer?

C: Cite evidence: Did you cite 
evidence by showing your work?

E: Explain the answer: Did you 
explain how you solved the problem? 
What strategy did you use?

R: Remember the problem correctly.

I: Identify the relevant information.

D: Determine the operations and unit 
for expressing the answer.

E: Enter the correct numbers, 
calculate, and check the answer.
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https://jenniferfindley.com/tips-for-teaching-race-constructed-response-strategy/
https://www.council-for-learning-disabilities.org/wp-content/uploads/2014/12/Math_Disabilities_Support.pdf
https://www.youtube.com/watch?v=YTJrlBTkkFw
https://www.youtube.com/watch?v=YTJrlBTkkFw
https://www.youtube.com/watch?v=YTJrlBTkkFw
https://www.youtube.com/watch?v=6LTPerHO41s
https://www.youtube.com/watch?v=6LTPerHO41s
https://www.youtube.com/watch?v=6LTPerHO41s
https://www.youtube.com/watch?v=zEDT2lERvts
https://www.youtube.com/watch?v=zEDT2lERvts
https://readrelevant.com/2019/08/20/what-is-the-race-strategy-an-all-you-need-to-know-guide/
https://readrelevant.com/2019/08/20/what-is-the-race-strategy-an-all-you-need-to-know-guide/
https://readrelevant.com/2019/08/20/what-is-the-race-strategy-an-all-you-need-to-know-guide/
https://www.council-for-learning-disabilities.org/wp-content/uploads/2014/12/Math_Disabilities_Support.pdf
https://rdw.rowan.edu/cgi/viewcontent.cgi?article=2485&=&context=etd&=&sei-redir=1&referer=https%253A%252F%252Fwww.bing.com%252Fsearch%253Fq%253Dride%252Bstrategy%252Bmath%2526qs%253DSC%2526pq%253Dr.i.d.e.%252Bstrategies%252B%2526sc%253D3-20%2526cvid%253D99BC7B074E034B49B117E9C991B9F62F%2526FORM%253DQBRE%2526sp%253D1#search=%22ride%20strategy%20math%22
https://specialedresource.com/strategies-to-assist-in-todays-math
https://specialedresource.com/strategies-to-assist-in-todays-math
https://education.wm.edu/centers/ttac/resources/articles/teachtechnique/helpstudentsolve/index.php
https://education.wm.edu/centers/ttac/resources/articles/teachtechnique/helpstudentsolve/index.php


Word Problems

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student struggle to understand 
words related to math, such as greater than 
and less than?

•	 Does the student struggle to identify +, ‒ and 
other signs, and to use them correctly?

Possible Adaptations

•	 Allow the student to use a calculator when 
solving word problems.

•	 Provide a math reference sheet (e.g., 
steps used in doing subtraction, addition, 
multiplication, and division problems).

•	 Highlight key words in math word problems.

•	 Reduce the number of word problems 
assigned at one time.

•	 Reduce distracting stimuli by providing a 
quiet place.

•	 Provide immediate feedback.

•	 Provide multiple-choice answers.

•	 Use cloze notes.

•	 Provide computer-assisted instruction.

•	 Use video modeling.

•	 Provide peer tutoring.

•	 Use self-monitoring.

•	 Give instructional choice.

•	 Use mnemonic devices.

•	 Use graphic organizers.

•	 Use task analysis.

•	 Use modeling.

•	 Use recasting.

•	 Encourage “thinking time.”

•	 Use errorless learning.

•	 Teach “keywords.”

•	 Use concrete examples.

•	 Highlight key operational words/signs.

•	 Have the student restate the problem.

•	 Use a calculator/manipulatives.
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� Adaptations in Action

Teach the student to look for “clue” or 
“key” words/phrases in word problems 
(e.g., altogether, sum, in all, how many 
left, remain, how many more, product, 
quotient, etc.).

Teach analysis of steps (e.g., “What is 
given?” “What is asked?” ”What operation 
is needed?”).

Teach the student to convert words 
into their numerical equivalents (e.g., 
two weeks=14 days, one third=1/3, one 
year=12 months, one yard=36 inches, one 
quarter=25 cents, etc.).

Use teacher-made word problems 
using the student’s name and realistic 
experiences.

Have the student write number sentences 
after reading a word problem.

Have the student create word problems.

Pre-teach vocabulary.

Have the student develop a glossary of 
math terms.

Teach/build vocabulary.
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https://www.cfclassroom.com/2019/08/ideas-strategies-how-to-teach-students-to-solve-word-problems.html
https://www.cfclassroom.com/2019/08/ideas-strategies-how-to-teach-students-to-solve-word-problems.html
https://the-teacher-next-door.com/strategies-for-solving-word-problems/
https://study.com/academy/lesson/translating-words-into-math-symbols.html
https://study.com/academy/lesson/translating-words-into-math-symbols.html
https://jenniferfindley.com/help-students-word-problems-upper-elementary/
https://jenniferfindley.com/help-students-word-problems-upper-elementary/
https://jenniferfindley.com/help-students-word-problems-upper-elementary/
https://www.thecurriculumcorner.com/thecurriculumcorner123/writing-number-sentences-to-solve-problems/
https://www.thecurriculumcorner.com/thecurriculumcorner123/writing-number-sentences-to-solve-problems/
https://www.education.com/lesson-plan/el-support-lesson-word-problem-creation/
https://thereflectiveeducator.com/wp-content/uploads/2013/03/KeyWords4WordProbs.pdf
https://www.thoughtco.com/glossary-of-mathematics-definitions-4070804
https://www.thoughtco.com/glossary-of-mathematics-definitions-4070804
https://www.basic-math-explained.com/math-terms.html#.X39nlkBFxPY


More Abstract/Complex Mathematical Operations

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student have difficulty following 
the steps required to solve simple math 
problems?

•	 Does the student have difficulty learning 
math concepts beyond the basic math facts?

•	 Does the student have difficulty finding 
different approaches to the same math 
problem? 

Possible Adaptations

•	 Provide tangible objects (e.g., clocks, money, 
rulers, scales, objects with different shapes, 
measuring cups, teaspoons, etc.).

•	 Use peer tutors to reinforce instruction.

•	 Highlight operational signs/key words.

•	 Use vertical lines/graph paper for 
organization.

•	 Reduce the number of problems per page.

•	 Use a window overlay to isolate problems.

•	 Have the student repeat directions to the 
teacher.    
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� Adaptations in Action

Provide repeated physical demonstrations 
of abstract concepts (e.g., identify things 
far away and close, small box in large 
room, more and less, etc.).

Teach the student one concept at a time 
before pairing concepts  
(e.g., dimensionality, size, shape, space, 
etc.).

Reinforce why the student is learning a 
math concept, indicating how it is used in 
real-life situations.

Teach first problems explaining how to 
associate concrete examples 
(e.g., 9 minus 7 becomes 9 apples minus 
7 apples).

Continually review those abstract concepts 
which have been previously introduced.
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https://math.stackexchange.com/questions/457/good-physical-demonstrations-of-abstract-mathematics
https://math.stackexchange.com/questions/457/good-physical-demonstrations-of-abstract-mathematics
https://www.shiftelearning.com/blog/teaching-concepts-with-e-learning
https://www.shiftelearning.com/blog/teaching-concepts-with-e-learning
https://allkindsofminds.org/understanding-math-concepts-concept-application-impact-of-attention-memory-and-higher-order-cognition
https://allkindsofminds.org/understanding-math-concepts-concept-application-impact-of-attention-memory-and-higher-order-cognition
https://allkindsofminds.org/understanding-math-concepts-concept-application-impact-of-attention-memory-and-higher-order-cognition
https://www.learningscientists.org/blog/2016/8/25-1
https://www.learningscientists.org/blog/2016/8/25-1
https://www.scholastic.com/teachers/articles/teaching-content/building-abstract-thinking-through-math/
https://www.scholastic.com/teachers/articles/teaching-content/building-abstract-thinking-through-math/


Basic Math Facts/Foundations Skills

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student have difficulty learning and 
recalling basic math facts, such as 2 + 4 = 6?

•	 Does the student have difficulty with mental 
math?

•	 Does the student have difficulty remembering 
basic math concepts and basic math facts?

•	 Does the student still use his or her fingers 
to count instead of using more advanced 
strategies, like mental math?

Possible Adaptations

•	 Provide calculators.

•	 Provide manipulative objects (e.g., peg board, 
abacus, base ten blocks, etc.). 

•	 Provide a math facts reference sheet for all 
operations for the student to use at his or her 
desk.

•	 Have a peer tutor work with the student on 
daily drill activities.

•	 Provide number lines on desks.

•	 Teach families of facts and separate facts into 
sets of fact families.

•	 Provide extra opportunities.

•	 Provide references to assist in fact calculation.

•	 Use manipulative objects.

•	 Practice flashcards with a peer/volunteer.

•	 Use folding-in technique for flashcard 
practice.

•	 Use student self-check/correct practice sheets.     
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� Adaptations in Action

Use tracking techniques, presenting a few 
facts at a time and gradually increasing 
number of facts as the student succeeds.

 Use daily drill activities using graphic 
organizers, flash cards, written problems, 
auditory games, and so on.

Provide timed drills in which the student 
competes to beat his or her own time.

Provide opportunities for applying math 
facts to real life (e.g., measuring lengths of 
objects, weighing objects, getting change in 
cafeteria, etc.).

Choose a “fact of the day” for facts that are 
most problematic.
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https://www.k5learning.com/blog/why-do-kids-need-learn-math-facts
https://www.k5learning.com/blog/why-do-kids-need-learn-math-facts
https://www.k5learning.com/blog/why-do-kids-need-learn-math-facts
https://www.mathusee.com/e-learning/drills/
https://www.mathusee.com/e-learning/drills/
https://www.mathusee.com/e-learning/drills/
https://busyteacher.org/6812-what-you-can-do-with-an-egg-timer-8-fabulous-esl.html
https://busyteacher.org/6812-what-you-can-do-with-an-egg-timer-8-fabulous-esl.html
https://www.imaginelearning.com/blog/2017/04/math-real-life-examples
https://www.imaginelearning.com/blog/2017/04/math-real-life-examples
https://www.whizz.com/en-us/blog/20-cool-facts-math/
https://www.whizz.com/en-us/blog/20-cool-facts-math/
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Hearing 

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student have difficulty hearing? •	 Does the student lose attention when the 
instruction is auditory?

Possible Adaptations

•	 Provide noise reduction (e.g., carpet and 
other sound absorption materials).

•	 Provide amplification options (e.g., personal 
hearing device or an FM system).

•	 Provide assistive devices such as TDD and 
TV captions.

•	 Use visual supplements (e.g., PowerPoint 
slides, smartboards, overheads, chalkboard, 
charts, vocabulary lists, lecture outlines, etc.).

•	 Use captioning or scripts for announcements, 
television, videos, or movies.

•	 Use real-time speech-to-text translation (i.e., 
computer on a student’s desk).

•	 Provide specialized seating arrangements.

•	 Obtain the student’s attention prior to 
speaking.

•	 Reduce auditory distractions (i.e., 
background noise).

•	 Reduce visual distractions.

•	 Enhance speech reading conditions (e.g., 
avoid hands in front of face, mustaches well-
trimmed, no gum chewing, etc.).

•	 Present information in simple, structured, 
and sequential manner.

•	 Clearly enunciate speech.

•	 Allow extra time for processing information.

•	 Repeat or rephrase information when 
necessary.

•	 Use a buddy system for notes and extra 
explanations/directions.

•	 Check frequently for understanding of 
information.

•	 Offer downtime or a break from listening.

•	 Give extra time to complete assignments.

•	 Give step-by-step directions.

•	 Allow the student to utilize a notetaker.

•	 Remind the student to wear his or her 
hearing aids.

•	 Provide an interpreter if necessary.

Hearing
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Use systematic and explicit instruction of 
skills.

Use explicit instruction of question/answer 
routines and following directions.

Use consistent classroom routines.

Use pragmatic and figurative language.

Use printed material posted to support 
routines in the environment.

Use small group instruction.
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Use: 

Visual phonics

Cued speech

Sign language

Incorporate graphic organizers and picture 
prompts.

Pre-teach new concepts.

Reteach and review previously learned 
concepts.

Teach using visual and auditory prompts 
and cues.
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https://www.understood.org/en/school-learning/for-educators/universal-design-for-learning/what-is-explicit-instruction
https://www.understood.org/en/school-learning/for-educators/universal-design-for-learning/what-is-explicit-instruction
https://www.understood.org/en/school-learning/for-educators/universal-design-for-learning/what-is-explicit-instruction
https://www.understood.org/en/school-learning/for-educators/universal-design-for-learning/what-is-explicit-instruction
https://www.nccd.edu.au/professional-learning/classroom-adjustments-hearing-loss
https://successforkidswithhearingloss.com/for-parents/pragmatics/
https://therapytravelers.com/strategies-teaching-hearing-impaired-deaf-students/
https://therapytravelers.com/strategies-teaching-hearing-impaired-deaf-students/
https://ttaconline.org/instructional-strategies-students-deaf-hard-of-hearing
https://www.cuedspeech.org/
https://denverearlychildhood.org/using-sign-language-enhance-language-development/
https://www.brighthubeducation.com/special-ed-visual-impairments/31713-using-graphic-organizers-for-students-with-vision-impairment/
https://www.brighthubeducation.com/special-ed-visual-impairments/31713-using-graphic-organizers-for-students-with-vision-impairment/
https://www.hear-it.org/Teaching-hearing-impaired-children
https://study.com/academy/lesson/teaching-vocabulary-acquisition-to-the-hearing-impaired.html
https://study.com/academy/lesson/teaching-vocabulary-acquisition-to-the-hearing-impaired.html
https://www.lifeskills4kids.com.au/students-with-hearing-difficulties/
https://www.lifeskills4kids.com.au/students-with-hearing-difficulties/


Vision 

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student squint or strain eyes to see 
or read?

•	 When reading, does the student hold reading 
material up close to the eyes or at a distance 
from the eyes?

•	 When reading, does the student tilt his or her 
head, using primarily one eye?

Possible Adaptations
•	 Provide assistive technology adaptations such 

as screen readers and screen enlargement 
software.

•	 Provide adaptive devices such as talking 
calculators, magnifiers, and closed-circuit 
televisions.

•	 Use alternative communication systems such 
as tactile sign language; haptic, symbol or 
object communication; or calendar boxes.

•	 Use appropriate special devices for reading 
and writing, such as slates and styli; optical 
aids; closed-circuit television systems; 

electronic note-taking devices; computers 
adapted with speech, enlarged type, or braille; 
and other voice, video, and data information 
technologies.

•	 Use extended time.

•	 Use specialized adaptive materials.

•	 Make environmental adaptations.

•	 Remind the student to wear his or her glasses.

•	 Provide high-contrast materials with limited 
visual clutter.  
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Use sequential, hands-on, multi-sensory 
lessons.

Increase reliance on tactual skills.

Use systematic instruction in auditory 
skills.

Use appropriate modes (e.g., braille, print, 
or recorded format) for such purposes 
as gaining academic information and 
demonstrating competency.

Teach computer keyboarding skills.
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https://multisensoryeducationblog.wordpress.com/teaching-strategies-visual-impairments/
https://multisensoryeducationblog.wordpress.com/teaching-strategies-visual-impairments/
https://www.teachingvisuallyimpaired.com/tactual-readiness.html
https://www.teachingvisuallyimpaired.com/auditory-readiness.html
https://www.teachingvisuallyimpaired.com/auditory-readiness.html
https://www.teachingvisuallyimpaired.com/braille-instruction.html
https://www.teachingvisuallyimpaired.com/braille-instruction.html
https://www.teachingvisuallyimpaired.com/braille-instruction.html
https://www.teachingvisuallyimpaired.com/braille-instruction.html
https://www.teachingvisuallyimpaired.com/keyboarding-instruction.html


Summarize information using multiple 
modalities (e.g., visual, auditory, 
kinesthetic, tactile, etc.).

Model think-aloud procedural steps.

Teach, model, and practice color coding or 
highlighting text for organization.

Teach keyboarding instruction.

Teach, model, and practice methods of 
taking in new information.

Teach using visual and auditory prompts 
and cues.
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http://www.dcs.gla.ac.uk/~stephen/papers/disability_and_rehab_technology.pdf
http://www.dcs.gla.ac.uk/~stephen/papers/disability_and_rehab_technology.pdf
https://www.nfb.org/images/nfb/publications/fr/fr37/1/fr370103.htm
https://www.weareteachers.com/color-coding-classroom/
https://www.weareteachers.com/color-coding-classroom/
https://www.teachingvisuallyimpaired.com/keyboarding-instruction.html
https://www.perkinselearning.org/videos/webcast/strategies-assessing-and-teaching-students-visual-and-multiple-disabilities
https://www.perkinselearning.org/videos/webcast/strategies-assessing-and-teaching-students-visual-and-multiple-disabilities
https://dl.acm.org/doi/10.1145/1124706.1121428
https://dl.acm.org/doi/10.1145/1124706.1121428


Chronic Health Problems, Congenital 
Conditions, and Head Injuries

Questions that Address Potential Areas of Difficulty for the Learner

•	 Is the student frequently absent from school? •	 Does the student have extended stays in the 
hospital?

Possible Adaptations

Adaptations for students with chronic health problems, congenital conditions, and head injuries depend on 
the nature and functional limitations of a student’s documented disability; these students may be eligible for 
academic adjustments and/or auxiliary aids and services. 
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� Adaptations in Action

Research specific health conditions to 
develop a full awareness of the specific 
needs of each student with chronic health 
issues, congenital conditions, and head 
injuries.

Collect as many resources as possible 
about the condition of each student.

Communicate regularly with the student’s 
parents/guardians.

Create a school support team for each 
student with any of these conditions 
being sure to include at least one of each 
student’s peers on the support team. 
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https://healthblog.uofmhealth.org/childrens-health/kid-a-chronic-illness-5-tips-for-parent-teacher-teamwork
https://healthblog.uofmhealth.org/childrens-health/kid-a-chronic-illness-5-tips-for-parent-teacher-teamwork
https://healthblog.uofmhealth.org/childrens-health/kid-a-chronic-illness-5-tips-for-parent-teacher-teamwork
https://healthblog.uofmhealth.org/childrens-health/kid-a-chronic-illness-5-tips-for-parent-teacher-teamwork
https://healthblog.uofmhealth.org/childrens-health/kid-a-chronic-illness-5-tips-for-parent-teacher-teamwork
https://www.cdc.gov/chronicdisease/resources/publications/factsheets/children-health.htm
https://www.cdc.gov/chronicdisease/resources/publications/factsheets/children-health.htm
http://braininjuryhelp.ca/wp-content/uploads/2012/03/Strategies-Handout-June-13-2007.pdf
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https://www.cdc.gov/healthyschools/chronic_conditions/pdfs/2017_02_15-How-Schools-Can-Students-with-CHC_Final_508.pdf
https://www.cdc.gov/healthyschools/chronic_conditions/pdfs/2017_02_15-How-Schools-Can-Students-with-CHC_Final_508.pdf
https://www.cdc.gov/healthyschools/chronic_conditions/pdfs/2017_02_15-How-Schools-Can-Students-with-CHC_Final_508.pdf
https://www.cdc.gov/healthyschools/chronic_conditions/pdfs/2017_02_15-How-Schools-Can-Students-with-CHC_Final_508.pdf


•	Speech Impairment����������������������������� 51

•	Language Impairments������������������������� 53

SPEECH 
DEFICIT AREA

50 Instructional Implentation: Speech Deficit Area



Speech Impairment

Questions that Address Potential Areas of Difficulty for the Learner

1.	 Articulation 

2.	 Fluency/Stuttering 

3.	 Voice 

•	 Is the student difficult to understand 
when speaking? 

•	 Does the student need more time to 
communicate his or her wants and needs? 

•	 Does the student speak at an appropriate 
rate with appropriate volume, pitch and 
voice quality?

Possible Adaptations

Articulation

•	 Alternate means of communication, such as 
augmentative or alternative communication 
devices, sign language, or communication 
boards.

•	 Model good speech production in the 
classroom.

•	 Reinforce accurate production of speech 
sounds. 

Fluency/Stuttering
•	 Reinforce instances of “easy speech” in the 

classroom.

•	 Allow longer oral response time.

•	 Avoid telling the student to “slow down” 
when participating in group discussions.

•	 Discuss fluency concerns with the speech-
language pathologist. 

Voice
•	 Encourage appropriate use of voice in the 

classroom.

•	 Help the student reduce instances of yelling 
or throat clearing.

•	 Reduce the amount of background noise in 
the classroom.

•	 Provide preferential seating near the teacher 
or at the front of the class. 

All
•	 Modify assignments requiring the student to 

make oral classroom presentations.

•	 Reduce amount of pressure to communicate 
in the classroom.

•	 Discuss concerns with the speech-language 
pathologist. 
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� Adaptations in Action

Avoid correcting speech difficulties; model 
correct speech patterns.

Provide a positive learning environment.

Capitalize on the student’s strengths as 
much as possible.

Be patient when the student is speaking.

Develop a procedure for the student to ask 
for help.

Speak directly to the student.

Be aware that the student may require 
another form of communication.

Encourage participation in classroom 
activities and discussions; model 
acceptance and understanding in 
classroom.

Anticipate areas of difficulty and involve 
the student in problem-solving.

Devise alternate procedures for an activity 
with the student.

Consult a speech-language pathologist 
concerning your assignments and 
activities.

Connect with the speech-language 
pathologist to ensure the correct 
accommodations are in place.
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https://www.brighthubeducation.com/special-ed-speech-disorders/113025-strategies-used-to-teach-students-with-speech-impairments/
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https://www.youtube.com/watch?v=Un2eeM7DVK8
https://speechlanguagedisorder.weebly.com/in-the-classroom.html
https://speechlanguagedisorder.weebly.com/in-the-classroom.html
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http://www.projectidealonline.org/v/speech-language-impairments/
http://www.projectidealonline.org/v/speech-language-impairments/
http://www.projectidealonline.org/v/speech-language-impairments/


Language Impairments

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student have difficulty following 
directions?

•	 Is the student able to answer questions with 
an appropriate response? For example, do 
where questions yield place answers?

•	 Does the student seem to understand what is 
being said?

•	 Does the student use age-appropriate 
vocabulary? 

Possible Adaptations

•	 Shorten and/or modify oral directions.

•	 Allow longer response time.

•	 Provide visuals to enhance explanation 
of new material, especially with abstract 
concepts.

•	 Give written directions or visual cues for 
verbal directions.

•	 Obtain the student’s attention before giving a 
direction.

•	 Assist the student in giving correct 
responses by accepting his or her answers 
and expanding, or giving the student an 
opportunity to explain his or her response.

•	 Simplify question forms by asking basic 
questions, one at a time.

•	 Modify assignments requiring the student to 
make classroom presentations.

•	 Provide individualized instruction to improve 
the student’s ability to complete activities 
requiring listening.

•	 Provide varied opportunities for language 
development through participation in regular 
classroom activities.

•	 Discuss language concerns with the speech-
language pathologist.

C  CURRICULAR I  INSTRUCTIONAL E  ENVIRONMENTAL V  VIRTUAL

� Adaptations in Action

Incorporate the student’s interests into  
instruction.

Ensure the student has a way to 
appropriately express their wants and 
needs.

Reinforce communication attempts (e.g., 
their gestures, partial verbalizations, 
etc.) when the student is non-verbal or 
emerging verbal.

Provide step-by-step directions, repeating 
when necessary.
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https://www.colorincolorado.org/article/using-can-do-approach-ensure-differentiated-instruction-intentionally-supports-needs
https://www.colorincolorado.org/article/using-can-do-approach-ensure-differentiated-instruction-intentionally-supports-needs
https://study.com/academy/lesson/teaching-strategies-for-students-with-expressive-language-disorders.html
https://study.com/academy/lesson/teaching-strategies-for-students-with-expressive-language-disorders.html
https://study.com/academy/lesson/teaching-strategies-for-students-with-expressive-language-disorders.html
https://do2learn.com/disabilities/CharacteristicsAndStrategies/SpeechLanguageImpairment_Strategies.html
https://do2learn.com/disabilities/CharacteristicsAndStrategies/SpeechLanguageImpairment_Strategies.html
https://do2learn.com/disabilities/CharacteristicsAndStrategies/SpeechLanguageImpairment_Strategies.html
https://do2learn.com/disabilities/CharacteristicsAndStrategies/SpeechLanguageImpairment_Strategies.html
https://www.healthline.com/health/mixed-receptive-expressive-language-disorder#treatment\
https://www.healthline.com/health/mixed-receptive-expressive-language-disorder#treatment\


Paraphrase back what the student has said 
or indicated.

Use storybook sharing in which a story 
is read to the student and responses are 
elicited (and give praise for appropriate 
comments about the content).

Give multiple-choice instead of open-
ended questions.

Use linguistic scaffolding techniques that 
involve a series of questions.

Use language for social interaction and to 
resolve conflicts.

Emphasize goals and tasks that are easy for 
the student to accomplish.

Work at the pace of the student.

Present only one concept at a time.

Use computers in the classroom for 
language enhancement.

Encourage reading and writing daily.

Use tactile and visual cues (e.g., pictures, 
3D objects, etc.).

Incorporate vocabulary within the context 
of the unit being taught.

Provide fun activities that are functional 
and practical.

Be aware of the student’s functioning levels 
in auditory skills, semantics, word recall, 
syntax, phonology, and pragmatics (and 
how they affect academic performance).

Gain the student’s attention before giving 
verbal instructions.

Ask the student to repeat the instructions.

Prompt the student when necessary.

Provide a quiet spot for the student to 
work whenever possible.

Provide visual cues—on the board, in 
PowerPoint slides, or on chart paper.

Use gestures that support understanding.

Ask the speech-language pathologist to 
present language units to the entire class.
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� Adaptations in Action (continued)
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https://www.slpsolution.com/language-disorders-therapy-guides/
https://www.slpsolution.com/language-disorders-therapy-guides/
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https://www.banterspeech.com.au/how-to-help-our-secondary-teachers-support-teenagers-with-language-disorders-at-school/
https://do2learn.com/JobTIPS/DeterminingInterests/EnvironmentalDemands/WorkPace.html
https://beyondpenguins.ehe.osu.edu/issue/science-at-the-poles/language-based-learning-disorders-symptoms-and-teaching-strategies
https://www.brighthubeducation.com/special-ed-inclusion-strategies/78599-communication-devices-with-assistive-technology/
https://www.brighthubeducation.com/special-ed-inclusion-strategies/78599-communication-devices-with-assistive-technology/
https://www.speechbuddy.com/blog/speech-therapy-techniques/build-reading-skills-in-kids-with-expressive-language-disorder/
https://sde.ok.gov/sites/ok.gov.sde/files/Speech%20or%20Language%20Impairment_2.pdf
https://www.readingrockets.org/article/content-area-vocabulary-learning
https://www.readingrockets.org/article/content-area-vocabulary-learning
https://www.smartyearsapps.com/2017/08/30/fun-activities-for-expressive-and-receptive-language-development/
https://www.smartyearsapps.com/2017/08/30/fun-activities-for-expressive-and-receptive-language-development/
https://www.asha.org/PRPSpecificTopic.aspx?folderid=8589935327&section=Signs_and_Symptoms
https://www.asha.org/PRPSpecificTopic.aspx?folderid=8589935327&section=Signs_and_Symptoms
https://www.asha.org/PRPSpecificTopic.aspx?folderid=8589935327&section=Signs_and_Symptoms
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https://soniclearning.com.au/how-to-help-students-with-auditory-processing-disorder/#:~:text=Make%20sure%20you%20have%20the%20student%E2%80%99s%20attention%20before,non-verbal%20cues%20such%20as%20gestures%20and%20facial%20expressions
https://www.nccd.edu.au/professional-learning/classroom-adjustments-developmental-language-disorder
https://ggie.berkeley.edu/adapting-practices-for-students-with-special-needs/
https://sites.google.com/site/specialeducationnation/speech-or-language-impairment
https://sites.google.com/site/specialeducationnation/speech-or-language-impairment
https://child1st.com/blogs/resources/113513799-8-examples-of-how-to-use-visual-cues-with-visual-learners
https://child1st.com/blogs/resources/113513799-8-examples-of-how-to-use-visual-cues-with-visual-learners
https://www.telipa.org/gestures-help-childs-language-development/
https://www.weareteachers.com/language-disorders/
https://www.weareteachers.com/language-disorders/
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Depression and Unhappiness, 
Physical Symptoms and Fears

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student appear unhappy?

•	 Is the student disorganized?

•	 Does the student appear disheveled?

•	 Is the student irritable?

•	 Is the student connected to any social groups?

•	 Does the student have any close relationships?

•	 Is the student exhibiting extreme or frequent 
emotions?

•	 Does the student exhibit extreme emotions at 
inappropriate times?

•	 Is the student devoid of any emotions or 
expresses very little emotion?

•	 Does the student act overly happy or overly 
sad? 

Possible Adaptations
•	 Provide alternative activities to stress–

producing tasks (e.g., writing a poem instead 
of reciting it to the class).

•	 Allow the student to be an observer of some 
activities without requiring him or her to be 
an active participant (e.g., scorekeeper, note 
taker, etc.).

•	 Allow the student to attempt something new 
in private before doing it in front of others.

•	 Provide time for relaxation techniques.

•	 Establish a quiet, calming area.

•	 Be aware of any medications the student 
might be taking and potential side effects. 

•	 Anticipate behavioral unpredictability.

•	 Extend time for tasks.

•	 Reduce the number of practice items once the 
student has demonstrated mastery of a task.

•	 Implement a Multi-Tiered System of Support 
(MTSS).

•	 Implement an Early Warning System (EWS).

 IMPORTANT
If you think or know a student has 

suicidal thoughts or tendencies contact 
the school social worker or counselor 
immediately. Alert administration and 

provide the student and his or her 
parents/guardians with the following 

contact information:

Suicide Prevention Hotline
1.800.273.8255 

suicidepreventionlifeline.org
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� Adaptations in Action

Create a calm atmosphere.

Make necessary adjustments in the 
environment to prevent the student from 
experiencing stress, frustration, or anger.

Be especially attuned to other students 
who may make fun of, tease, or bully the 
student and prevent it from happening.

Provide a consistent routine in order to 
enhance stability.

Teach the student acceptable ways to 
communicate frustration, stress, anger, and 
fear.

When correcting the student, be honest yet 
supportive.

For some activities, pair the student 
with a peer who helps the student feel 
comfortable.

Make sure the student has adequate time 
to perform tasks.

Separate the student from peers who 
stimulate sudden or dramatic mood 
changes.

Teach the student to recognize a mood 
change so that he or she may deal with it 
effectively.

Break assignments down to smaller tasks 
and reinforce task completion.

Follow low-interest activities with high-
interest activities.
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https://www.weareteachers.com/7-ways-to-help-students-who-struggle-with-anxiety/
https://www.educationcorner.com/behavioral-disorders-in-the-classroom.html
https://www.educationcorner.com/behavioral-disorders-in-the-classroom.html
https://www.educationcorner.com/behavioral-disorders-in-the-classroom.html
https://www.stopbullying.gov/bullying/special-needs
https://www.stopbullying.gov/bullying/special-needs
https://www.stopbullying.gov/bullying/special-needs
https://www.edutopia.org/article/reaching-students-emotional-disturbances-lori-desautels
https://www.edutopia.org/article/reaching-students-emotional-disturbances-lori-desautels
https://www.psychologytoday.com/us/blog/anger-in-the-age-entitlement/201708/anger-anxiety-resentment-stress-and-basic-humanity
https://www.psychologytoday.com/us/blog/anger-in-the-age-entitlement/201708/anger-anxiety-resentment-stress-and-basic-humanity
https://www.psychologytoday.com/us/blog/anger-in-the-age-entitlement/201708/anger-anxiety-resentment-stress-and-basic-humanity
https://www.mayoclinic.org/healthy-lifestyle/stress-management/in-depth/assertive/art-20044644
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https://www.verywellmind.com/childhood-depression-1066805
https://www.verywellmind.com/childhood-depression-1066805
https://www.verywellmind.com/childhood-depression-1066805
https://www.helpguide.org/articles/depression/coping-with-depression.htm
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https://www.educationdegree.com/articles/supporting-students-with-anxiety
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Inappropriate Social Behaviors

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student overreact to situations?

•	 Does the student respond inappropriately to 
teachers or peers?

•	 Is the student talking out in class?

•	 Does the student respect basic classroom 
procedures?

•	 Is the student non-compliant? 

•	 Is the student over-emotional?

Possible Adaptations

•	 Establish a continuum of consequences 
(positive and negative) to increase 
appropriate behavior.

•	 Make classroom management plans based on 
student behavioral data.

•	 Provide reminders and/or prompts and 
actively scan, move, and interact with the 
student.

•	 Have three to five classroom rules that are 
posted, clearly defined, and explicitly taught.

•	 Record how often and how long (duration) a 
behavior problem lasts.

•	 Record events that occurred before, during, 
and after a behavior incident.

•	 Use planned ignoring (systematically 
withholding attention from the student when 
he or she exhibits minor undesired behavior 
that is maintained or reinforced by teacher 
attention).

•	 Give reminders before an inappropriate 
behavior is exhibited that describes the 
appropriate expected behavior.

•	 Use a special sign or signal between the 
teacher and student to notify student of an 
inappropriate behavior occurring.

•	 Provide “hot pass” or “cool-off card,” which 
is a card the student gets and can show to the 
teacher that allows them to go to the office, 
a school counselor, or a nurse (designated 
ahead of time) to cool off if they feel a 
negative behavior coming on.

•	 Offer short breaks for yoga, meditation, and/
or relaxation techniques.

•	 Provide cooperative games rather than win/
lose games.

•	 Offer facilitated socialization at recess, lunch, 
and breaks.

•	 Conduct structured role playing, both with 
successful and undesired outcomes (i.e., 
troubleshooting).

•	 Use calming strategies.

•	 Establish a quiet cool-off area.

•	 Implement Positive Behavioral Interventions 
and Supports (PBIS).
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•	 Implement a Multi-Tiered System of Support 
(MTSS).   

•	 Implement an Early Warning System (EWS).

•	 Establish a plan for violence prevention and 
recovery.

C  CURRICULAR I  INSTRUCTIONAL E  ENVIRONMENTAL V  VIRTUAL

� Adaptations in Action

Model, prompt, monitor, and reinforce 
academic and social behaviors.

Provide an environment that is calm, 
consistent, and structured.

Develop predictable classroom routines 
and teach them to the student.

Provide the student with a predetermined 
signal if he or she begins to exhibit 
inappropriate behavior.

Teach and implement self-monitoring and 
self-control techniques.

Teach appropriate behavior for arrival 
time, transition from classes, lunch time, 
dismissal time, and what to do after work 
is completed.

Give frequent and specific praise for 
desired/positive behaviors.

Teach respectful and safe behavior.

Use peer modeling to demonstrate 
appropriate play and interaction.

Use guided notes to document critical 
content.

Use visual cues and prompts to remind the 
student to remain on task.

Intersperse preferred and non-preferred 
tasks.

Intersperse easy and difficult demands on 
an 80/20 basis and work to increase the 
percentage of difficult demands.

Use self-monitoring checklists.

Use behavioral contracts and management 
plans.

Teach replacement behaviors.

Teach de-escalation strategies.

Be consistent and sincere with praise for 
appropriate behavior.

Develop a behavioral contract for the 
student specifying the behavior that is 
expected.
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https://education.wm.edu/centers/ttac/resources/articles/challengebehav/betterbehavior/index.php
https://education.wm.edu/centers/ttac/resources/articles/challengebehav/betterbehavior/index.php
https://iris.peabody.vanderbilt.edu/module/di/cresource/q3/p10/
https://iris.peabody.vanderbilt.edu/module/di/cresource/q3/p10/
https://my.vanderbilt.edu/specialeducationinduction/files/2011/09/1-Increasing-Appropriate-Behavior.pdf
https://my.vanderbilt.edu/specialeducationinduction/files/2011/09/1-Increasing-Appropriate-Behavior.pdf
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https://thecornerstoneforteachers.com/arrival-dismissal/
https://thecornerstoneforteachers.com/arrival-dismissal/
https://www.thoughtco.com/effective-praise-8161
https://www.thoughtco.com/effective-praise-8161
https://www.understood.org/en/school-learning/for-educators/teaching-strategies/behavior-strategy-respectful-redirection
http://csefel.vanderbilt.edu/briefs/wwb8.pdf
http://csefel.vanderbilt.edu/briefs/wwb8.pdf
https://ebi.missouri.edu/wp-content/uploads/2011/09/Guided-Notes.pdf
https://ebi.missouri.edu/wp-content/uploads/2011/09/Guided-Notes.pdf
http://csefel.vanderbilt.edu/briefs/wwb19.pdf
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Relationships and Social Interactions, Building 
and Maintaining Interpersonal Relationships

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student respond to teachers or peers 
appropriately?

•	 Does the student have close personal family 
relationships?

•	 Is the student involved in extra-curricular 
activities?

•	 Does the student initiate social interactions?

•	 Can the student maintain an interaction with 
peer or teacher for at least five minutes? 

Possible Adaptations

•	 Establish personalized goals and strategies so 
the student can experience success.

•	 Use seating arrangements to encourage social 
interactions.

•	 Implement a Multi-Tiered System of Support 
(MTSS).

•	 Implement an Early Warning System (EWS).

•	 Implement Positive Behavioral Interventions 
and Supports (PBIS).
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� Adaptations in Action

Provide as many social and academic 
learning opportunities as possible for the 
student to feel successful.

Watch videos of social stories/interactions 
and ask them to explain.

Use explicit social skills instruction.

Use a variety of groupings to determine 
the situation in which the student is most 
comfortable.

Set up goals aimed at social interactions.

Use role-playing situations.

Teach respectful and safe behavior.

Teach anti-bullying techniques regularly 
and often.

Teach appropriate behavior for arrival 
time, transition from classes, lunch time, 
dismissal time.

Model socially acceptable ways of 
expressing feelings.
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Give the student the responsibility of 
helping another student.

Call on the student when he or she is most 
likely to respond successfully.

Have peers invite the student to participate 
in extracurricular activities.

Start grouping in pairs or groups of three 
or four, and increase group size as the 
student’s comfort level increases.

Assign outgoing, nonthreatening peers to 
help the student participate in activities.

Teach appropriate ways to interact with 
others (e.g., sharing materials, taking 
turns, having conversations, problem 
solving, etc.).
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� Adaptations in Action (continued)
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Trauma Induced

Questions that Address Potential Areas of Difficulty for the Learner

•	 Has the student experienced a traumatic 
event or events?

•	 Has the student been physically, sexually, or 
emotionally abused?

•	 Is the student in foster care?

•	 Is the student frequently late?

•	 Does the student have a stable home 
environment?

•	 Are the student’s daily needs being met (e.g., 
food, clothing, shelter, etc.)?

•	 Is the student homeless?

•	 Is the student fearful?

•	 Does the student interact with teachers and 
peers appropriately?

•	 Does the student overreact emotionally or 
physically to situations?

•	 Is the student withdrawn?

•	 Does the student participate in risky 
behavior?

•	 Does the student create chaotic events when 
the atmosphere is calm? 

Possible Adaptations
•	 Implement a Multi-Tiered System of Support 

(MTSS).

•	 Implement an Early Warning System (EWS).

•	 Check in and out with a trusted adult.

•	 Practice positive reinforcement.

•	 Encourage peer support.

•	 Use specialized instruction from the school 
counselor.

•	 Prepare an alternate schedule.

•	 Reduce assignments.

•	 Provide a calming or break area.

•	 Vary environmental arrangements.

•	 Provide a quiet space to complete activities or 
tasks.

•	 Allow extra opportunities to complete work.

•	 Allow extra time.

 IMPORTANT
If you think or know a student has suicidal 
thoughts or tendencies contact the school 

social worker or counselor immediately. Alert 
administration and provide the student and his 

or her parents/guardians with the following 
contact information:

Suicide Prevention Hotline
1.800.273.8255 

suicidepreventionlifeline.org

Trauma Induced
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•	 Reduce questions on assignments and 
assessments.

•	 Encourage parent involvement.

•	 Provide or allow stress-relieving fidgets. 
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� Adaptations in Action

Design a morning and/or afternoon check 
in/out with a trusted adult by providing 
a form for the adult to reference and 
document exchange.

Check with the student every day, saying 
hello and asking the student open-ended 
questions.

Give positive reinforcement and 
encouragement.

Assign a peer to support the student 
during extra-curricular and academic 
tasks.

Create a quiet space for the student to 
retreat to when feeling stressed or when 
he or she needs a quiet place to complete 
assignments.

Post clear expectations in numerous areas.

Divide work into smaller chunks.

Give the student extra opportunities and 
alternate assignments.

Provide a calm and consistent 
environment.

Be aware of what is going on in your 
classroom—watch for bullying behavior or 
students treating peers disrespectfully.

Reduce academic requirement during 
episodic moments of extreme stress.

Ask families to inform you of any setting 
events that could trigger behavior (e.g., 
parents being out of town, deaths in family, 
not enough sleep, family disturbance, 
court, etc.).

Create a calming area in your classroom 
that is age appropriate.

Teach the student to appropriately use 
stress fidgets (e.g., stress balls, sensory 
bottles, weighted items, etc.).

Provide flexible seating (e.g., yoga balls, 
bicycle desks, bungee on bottom of chairs, 
etc.).
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Academic Deficits

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student complete assignments on 
time?

•	 Does the student complete assignments 
correctly?

•	 Does the student perform below grade level?

•	 Does the student struggle to complete 
assignments?

•	 Is the student engaging in inappropriate 
classroom behavior?

•	 Is the student participating in class-clown 
behavior? 

Possible Adaptations

•	 Provide reinforcement for any improvement.

•	 Encourage peer interaction.

•	 Implement a Multi-Tiered System of Support 
(MTSS).

•	 Refer to previously mentioned adaptations 
that may be of assistance in behavioral 
situations.

•	 Provide a parent connect homework guide—
an overview of topics, strategies, sample 
problems, and tips to support the student.
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� Adaptations in Action

Give the student measurable step-by-
step goals with small, easily attainable 
objectives so that the student will feel more 
successful.

Arrange the classroom in alternate 
groupings to place the student with other 
peers who will assist in guiding the student 
when needed and monitor groupings to 
ensure the students are engaging with and 
are kind to each other.
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Incomplete Classroom and Homework Assignments

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student complete homework on 
time?

•	 Does the student complete homework 
correctly?

•	 Does the student perform below his or her 
grade level?

•	 Does the student struggle to complete 
homework?

•	 Is the student engaging in inappropriate 
classroom behavior?

•	 Is the student participating in class-clown 
behavior?

•	 Does the student have adult support at  
home?

Possible Adaptations

Classroom 

•	 Decrease the difficulty or amount of work.

•	 Reinforce student behavior of turning in 
assignments.

•	 Gradually increase assignments or complexity 
as the student is more successful.

•	 Check often for understanding.

•	 Give the student a certain amount of time to 
complete assignments with time left over for a 
reinforcer.

•	 Expect quality work from the student, 
making sure the assignment is within his or 
her ability level.

•	 Give the student options as to when the 
assignment may be completed (if applicable).

•	 Reinforce the student’s behavior for 
beginning the assignment, staying with the 
assignment, and then the completion of the 
assignment.

•	 Implement a Multi-Tiered System of Support 
(MTSS).

•	 Implement an Early Warning System (EWS- 
Academic and Behavior Data).

•	 Use specialized instruction from the school 
counselor. 

Homework 
•	 Write a contract with the student.

•	 Have the student create a graph or chart 
to keep up with his or her homework 
completion.

•	 Relate tasks to interests of the student.

•	 Give assignments in shorter form and 
increase the length over time as the student’s 
completion increases.

•	 The student may need step-by-step directions 
to complete assignment (e.g., written, visual, 
task analysis).

Incomplete Classroom and Homework Assignments
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•	 Chunk assignments, and only give the most 
important items.

•	 Reduce or eliminate homework.

•	 Implement a Multi-Tiered System of Support 
(MTSS).
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� Adaptations in Action

Classroom
Decrease complexity to skill level or just 
below for independent work; change 
wording and chunk the assignment to 
include the most important information.

Structure the environment to give the 
student the freedom to question any part 
of assignments they do not understand.

Work with the student to create a schedule 
for the completion of the assignments.

Give the student choices; they are your 
choices, but having choices helps the 
student feel more in control and less 
controlled.

Put into place specific reinforcers of 
the student’s preference for the level of 
completion, understanding that these 
reinforcements can be weaned after a time.

Homework

Sit down with the student (and parents if 
necessary) to create a contract the student 
feels a part of and will take ownership in; 
detail in the contract areas of responsibility 
(teacher, student, and parent).

If the assignment has 10 questions, 
consider reducing the number of questions 
depending on the needs of the student.

Choose the most important parts of the 
assignment for the student; for example, if 
teaching the endocrine system, identify the 
most important items that would benefit 
the student the most.

Consider whether the student is able to 
complete work independently and if those 
at home can or will help.
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Avoidance

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student get angry when beginning a 
task or activity?

•	 Does the student crumple work or destroy 
materials?

•	 Does the student respond disrespectfully 
when given a task?

•	 Does the student sit and not participate?

Possible Adaptations 

•	 Give choices or a choice board.

•	 Consider student preferences.

•	 Create a schedule.

•	 Give frequent breaks.

•	 Implement a Multi-Tiered System of Support 
(MTSS).

•	 Implement an Early Warning System (EWS- 
Academic and Behavior Data).

•	 Use specialized instruction from the school 
counselor.  
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� Adaptations in Action

Give the student the opportunity to select 
assignments or create a choice board from 
which the student chooses the order in 
which he or she completes assignments. 

Seek out student input for assignments and 
activities.

Give the student preferred extra 
responsibilities to be completed at different 
times during the day if that student’s 
assignments are completed.

Give the student alternate activities, and 
when those activities are completed, 
decrease and gradually add in original 
assignments.

Have an assignment schedule for the 
student that includes transitions and 
breaks.

Teach the student to ask for a break; 
frequency and duration of breaks can be 
decreased as avoidance behavior decreases.

Only keep necessary materials for student 
use in area.

 W BACK TO TABLE OF CONTENTS

C EIC EI

C I

C I

C EI V

C EI

EI

E

Avoidance

68	 Instructional Implentation: Behavioral Deficit Area

https://www.interventioncentral.org/academic-interventions/general-academic/reducing-problem-behaviors-through-good-academic-management-
https://www.interventioncentral.org/academic-interventions/general-academic/reducing-problem-behaviors-through-good-academic-management-
https://www.interventioncentral.org/academic-interventions/general-academic/reducing-problem-behaviors-through-good-academic-management-
https://www.interventioncentral.org/academic-interventions/general-academic/reducing-problem-behaviors-through-good-academic-management-
https://www.feedtheirneeds.com/strategies-avoidance-behaviors/
https://www.feedtheirneeds.com/strategies-avoidance-behaviors/
https://www.smartclassroommanagement.com/2014/06/07/why-shifting-more-responsibility-to-your-students-can-change-everything/
https://www.smartclassroommanagement.com/2014/06/07/why-shifting-more-responsibility-to-your-students-can-change-everything/
https://www.smartclassroommanagement.com/2014/06/07/why-shifting-more-responsibility-to-your-students-can-change-everything/
https://www.smartclassroommanagement.com/2014/06/07/why-shifting-more-responsibility-to-your-students-can-change-everything/
https://www.interventioncentral.org/behavioral-interventions/challenging-students/school-wide-strategies-managing-task-inattention
https://www.interventioncentral.org/behavioral-interventions/challenging-students/school-wide-strategies-managing-task-inattention
https://www.interventioncentral.org/behavioral-interventions/challenging-students/school-wide-strategies-managing-task-inattention
https://www.interventioncentral.org/behavioral-interventions/challenging-students/school-wide-strategies-managing-task-inattention
https://www.edutopia.org/article/3-reasons-students-procrastinate-and-how-help-them-stop
https://www.edutopia.org/article/3-reasons-students-procrastinate-and-how-help-them-stop
https://www.edutopia.org/article/3-reasons-students-procrastinate-and-how-help-them-stop
https://autismclassroomresources.com/functional-communication-training/
https://autismclassroomresources.com/functional-communication-training/
https://autismclassroomresources.com/functional-communication-training/
http://www.educationoasis.com/visitor-resources/articles/adapting-special-needs/
http://www.educationoasis.com/visitor-resources/articles/adapting-special-needs/


Inability to Accept Constructive Criticism

Questions that Address Potential Areas of Difficulty for the Learner

•	 Is the student overly emotional?

•	 Does the student respond defensively when 
given constructive criticism?

•	 Does the student lash out at teachers or peers 
when corrected or perceives that he or she is 
being corrected?

Possible Adaptations

•	 Frequent checks for understanding.

•	 Self-reflection checklists.

•	 Positive reinforcement.

•	 Implement a Multi-Tiered System of Support 
(MTSS).
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� Adaptations in Action

Reinforce student behavior when he or she 
accepts constructive criticism.

Provide positive reinforcement when 
the student may be exhibiting a positive 
attitude and cushion criticism with 
positive comments.

Give the student the freedom to question 
for understanding.

Give the student an explanation of 
constructive criticism (this also helps you 
improve).

Teach the student to self-reflect by 
completing easy graphs and checklists. 
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https://parenting.blogs.nytimes.com/2014/10/02/helping-kids-take-criticism-constructively-even-when-it-isnt-constructive/
https://parenting.blogs.nytimes.com/2014/10/02/helping-kids-take-criticism-constructively-even-when-it-isnt-constructive/
https://www.verywellfamily.com/increase-desired-behaviors-with-positive-reinforcers-2162661
https://www.verywellfamily.com/increase-desired-behaviors-with-positive-reinforcers-2162661
https://www.verywellfamily.com/increase-desired-behaviors-with-positive-reinforcers-2162661
https://www.verywellfamily.com/increase-desired-behaviors-with-positive-reinforcers-2162661
https://theartofeducation.edu/2020/02/25/how-to-ask-your-students-for-meaningful-feedback/
https://theartofeducation.edu/2020/02/25/how-to-ask-your-students-for-meaningful-feedback/
https://corporatefinanceinstitute.com/resources/careers/soft-skills/constructive-feedback/
https://corporatefinanceinstitute.com/resources/careers/soft-skills/constructive-feedback/
https://positivepsychology.com/introspection-self-reflection/
https://positivepsychology.com/introspection-self-reflection/


Does Not Follow Written or Oral Directions

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student seem lost in tasks or 
activities?

•	 Is the student beginning work when 
directions are given?

•	 Are you giving clear and concrete 
information?

•	 Does the student make off-topic remarks?

•	 Is the student easily distracted?

•	 Is the student’s work often incomplete or 
incorrect? 

Possible Adaptations

Written

•	 Repeat directions.

•	 Have a peer reinforce directions.

•	 Simplify directions.

•	 Give directions in order of importance.

•	 Give directions in small, distinct steps.

Oral 
•	 Offer preferential seating.

•	 Offer environmental arrangement.

•	 Check frequently for understanding.  
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� Adaptations in Action

Written
Have the student repeat directions to a 
teacher or peer.

Assign a peer tutor to assist the student 
or model appropriate behavior for the 
student.

Give written instructions first before 
handing out the materials.

Check with the student frequently to 
ensure understanding; develop a signal the 
student can give you if he or she does not 
understand.

Have the student complete one step at a 
time in a check list form.

Give directions in both written and verbal 
form.

Give directions using visual supports.
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https://www.understood.org/en/learning-thinking-differences/understanding-childs-challenges/talking-with-your-child/10-tips-to-help-your-child-follow-directions?_ul=1*a859yi*domain_userid*YW1wLVBpYTBEdUZwbUtmVDgxV1NQc3NqRnc.
https://www.understood.org/en/learning-thinking-differences/understanding-childs-challenges/talking-with-your-child/10-tips-to-help-your-child-follow-directions?_ul=1*a859yi*domain_userid*YW1wLVBpYTBEdUZwbUtmVDgxV1NQc3NqRnc.
https://council-for-learning-disabilities.org/peer-tutoring-flexible-peer-mediated-strategy-that-involves-students-serving-as-academic-tutors
https://council-for-learning-disabilities.org/peer-tutoring-flexible-peer-mediated-strategy-that-involves-students-serving-as-academic-tutors
https://council-for-learning-disabilities.org/peer-tutoring-flexible-peer-mediated-strategy-that-involves-students-serving-as-academic-tutors
https://www.educationworld.com/a_lesson/lesson/lesson275.shtml
https://www.educationworld.com/a_lesson/lesson/lesson275.shtml
https://www.vtnea.org/uploads/files/Behavior%20Intervention%20Guide-9.13.pdf
https://www.vtnea.org/uploads/files/Behavior%20Intervention%20Guide-9.13.pdf
https://www.vtnea.org/uploads/files/Behavior%20Intervention%20Guide-9.13.pdf
https://www.vtnea.org/uploads/files/Behavior%20Intervention%20Guide-9.13.pdf
https://www.baytreelearning.com/blog/2015/03/16/unlocking-multi-step-directions/
https://www.baytreelearning.com/blog/2015/03/16/unlocking-multi-step-directions/
https://keydifferences.com/difference-between-oral-communication-and-written-communication.html
https://keydifferences.com/difference-between-oral-communication-and-written-communication.html
https://specialeducareers.com/resources/blog/visual-supports


Oral

Reduce stimuli and understand that the 
student may need a quiet area.

Restructure the environment to provide 
the student with support.

Interact with the student; do not wait until 
the student is acting out.

Assess the directions, checking for clarity 
(are they clear?) and completeness (are all 
steps included?).

Be concrete and simple when giving 
directions; for example, when telling a 
student to stay in their own space, do not 
say, “You stay in your sand box” (to which 
the student might think, “what sandbox?”), 
but rather state the actual issue.

Provide written or visual directions with 
verbal directions.

Place directions in accessible places in the 
classroom.

If necessary, provide the student with a 
personal copy of directions.
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� Adaptations in Action (continued)
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https://courses.lumenlearning.com/boundless-management/chapter/barriers-to-effective-communication/
https://courses.lumenlearning.com/boundless-management/chapter/barriers-to-effective-communication/
http://www.ldonline.org/article/370
http://www.ldonline.org/article/370
https://www.weareteachers.com/best-of-teacher-helpline-9-ways-to-respond-when-a-student-shuts-down/
https://www.weareteachers.com/best-of-teacher-helpline-9-ways-to-respond-when-a-student-shuts-down/
https://www.genardmethod.com/blog/bid/171001/Communication-Skills-4-Ways-to-Achieve-Perfect-Clarity
https://www.genardmethod.com/blog/bid/171001/Communication-Skills-4-Ways-to-Achieve-Perfect-Clarity
https://www.genardmethod.com/blog/bid/171001/Communication-Skills-4-Ways-to-Achieve-Perfect-Clarity
https://www.aft.org/periodical/american-educator/winter-2003-2004/how-disruptive-students-escalate-hostility
https://www.aft.org/periodical/american-educator/winter-2003-2004/how-disruptive-students-escalate-hostility
https://www.aft.org/periodical/american-educator/winter-2003-2004/how-disruptive-students-escalate-hostility
https://www.aft.org/periodical/american-educator/winter-2003-2004/how-disruptive-students-escalate-hostility
https://www.aft.org/periodical/american-educator/winter-2003-2004/how-disruptive-students-escalate-hostility
https://www.aft.org/periodical/american-educator/winter-2003-2004/how-disruptive-students-escalate-hostility
https://econlearningstyles.wordpress.com/visual-and-verbal-learners/
https://econlearningstyles.wordpress.com/visual-and-verbal-learners/
https://www.additudemag.com/teaching-students-to-follow-directions/
https://www.additudemag.com/teaching-students-to-follow-directions/
https://www.classcraft.com/blog/features/how-to-get-your-students-to-follow-classroom-directions/
https://www.classcraft.com/blog/features/how-to-get-your-students-to-follow-classroom-directions/


Disorganized

Questions that Address Potential Areas of Difficulty for the Learner

•	 Is the student often losing items?

•	 Does the student come to class without 
materials?

•	 Is the student’s desk or locker messy? 

Possible Adaptations

•	 Provide additional time.

•	 Provide materials to assist the student in 
becoming organized.

•	 Adhere to a schedule.

•	 Create a contract with achievable goals for the 
student.

•	 Simplify tasks or activities.

•	 Use checklists.
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� Adaptations in Action

Have important materials available in work 
areas of the classroom.

Provide, or have the student make, a daily 
checklist of items needed.

Predetermine a storage area for the student 
to store items not in use.

Provide the student with a daily schedule 
(written or visual), understanding that 
some students may require an extensive 
schedule.

Be clear on expectations.

Give the student only one task at a time; 
use a first/then board to keep the task list 
simple.

Be consistent and provide structure.

The student may need to be taught how to 
prioritize and why.

The student may need a larger work area.

Provide a time for the student to get 
organized each day (some students may 
need time several times a day).

Teach the student how to follow a 
schedule; begin on their skill level.
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https://us.sagepub.com/sites/default/files/upm-binaries/61150_Chapter_1_Rohrer_10_Critical_Components_for_Success_in_the_Special_Education_Classroom_2.pdf
https://us.sagepub.com/sites/default/files/upm-binaries/61150_Chapter_1_Rohrer_10_Critical_Components_for_Success_in_the_Special_Education_Classroom_2.pdf
https://www.thoughtco.com/tips-to-help-the-disorganized-student-2081672
https://www.thoughtco.com/tips-to-help-the-disorganized-student-2081672
https://jodidurgin.com/classroomstoragetips/
https://jodidurgin.com/classroomstoragetips/
https://www.virtuallabschool.org/school-age/learning-environments/lesson-5
https://www.virtuallabschool.org/school-age/learning-environments/lesson-5
https://www.virtuallabschool.org/school-age/learning-environments/lesson-5
https://www.virtuallabschool.org/school-age/learning-environments/lesson-5
https://culturewise.com/2864-2/
file:https://childrensautism.ca/wp-content/uploads/2018/04/first-then.pdf
file:https://childrensautism.ca/wp-content/uploads/2018/04/first-then.pdf
file:https://childrensautism.ca/wp-content/uploads/2018/04/first-then.pdf
https://www.teachervision.com/classroom-management/controlling-disorganization
https://blog.teacherspayteachers.com/6-easy-tips-organize-disorganized-student/
https://blog.teacherspayteachers.com/6-easy-tips-organize-disorganized-student/
https://www.educationworld.com/a_curr/shore/shore052.shtml
https://youngteacherlove.com/6-easy-tips-to-organize-the-disorganized-student/
https://youngteacherlove.com/6-easy-tips-to-organize-the-disorganized-student/
https://www.scholastic.com/parents/family-life/parent-child/teach-kids-to-manage-time.html
https://www.scholastic.com/parents/family-life/parent-child/teach-kids-to-manage-time.html


Impulsiveness and Over-Excitement

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student interrupt teachers or peers?

•	 Is the student off topic or does the student 
jump from topic to topic often?

•	 Does the student fidget often (e.g., tapping his 
or her pencil, humming, being out of his or 
her seat, making noises, squirming/rocking in 
seat, etc.)?

•	 Does the student overreact to good or bad 
news?

•	 Is the student overly emotional?

•	 Does the student inappropriately respond to 
teachers’ or peers’ questions or gestures?

•	 Does the student invade others’ personal 
space?

•	 Is the student aware of boundaries?

•	 Does the student frequently cross physical or 
social boundaries? 

Possible Adaptations

•	 Modify test delivery with oral testing, 
performance testing, quiet testing space, and 
extra time for test-taking.

•	 Use audio recorders, computer-aided 
instruction, and other audiovisual equipment.

•	 Select modified textbooks or workbooks.

•	 Allow headphones or earplugs.

•	 Allow stress balls or fidget items.

•	 Offer frequent test breaks with opportunities 
to move.

•	 Test in a study carrel.

•	 Test in the morning only.

•	 Modify assignments to include essential 
elements only.

•	 Provide preferential seating away from 
distractions, windows, doors, speakers, air 
conditioners, and so on.

•	 Provide calming manipulatives.

•	 Remove nuisance items.

•	 Allow for “escape valve” outlets, permitting 
the student to leave the classroom for a 
moment on an errand (e.g., returning a book 
to the library, taking an absentee report to 
the office, etc.; this is not to be confused with 
time out).

•	 Establish a positive, quiet cool-off area.

•	 Offer alternative seating.

•	 Implement a Multi-Tiered System of Support 
(MTSS).

•	 Implement Positive Behavioral Interventions 
and Supports (PBIS). 
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� Adaptations in Action

Provide a structured learning environment 
with clear rules and expectations.

Teach and implement self-monitoring and 
self-control techniques.

Implement activities that are relevant 
to the student’s social and emotional 
interests.

Incorporate the student’s choice in content, 
process, and products.

Incorporate topics relevant to the student’s 
life and concerns; involve the student 
through inquiry, creativity, and meaningful 
experiences; and teach responsibility 
and problem-solving through real-life 
applications.

Repeat and simplify instructions about in-
class and homework assignments.

Selectively ignore inappropriate behavior 
when possible.

Use visual cues and prompts to remind the 
student to remain on task.

Supplement verbal instructions with visual 
instructions.

Give clear expectations and offer 
immediate feedback on behavior.

Allow for movement frequently.

Give positive reinforcement when 
warranted.

Adjust class schedules.

Tailor homework assignments.

Teach how to take notes when organizing 
key academic concepts.

Maintain supervision in all areas of the 
school.

Teach the student activities to help calm 
and make responsible decisions, such as 
counting to 10 or breathing deeply.

Plan calming activities that prevent the 
student from becoming too excited.

Explain to the student the importance of 
acting responsibly (e.g., respecting other’s 
rights).

Have an agreement with the student for a 
hand signal when the student needs to be 
reminded to be more responsible.

Provide the student with a calming area in 
the classroom.

Model for the student—or have a peer 
model—appropriate ways to interact.

Teach the student how, when, and where to 
appropriately express excitement.

Reduce auditory and visual stimulation.

Teach the student to use calming 
manipulatives (e.g., stress balls, sensory 
bottles, Velcro under desktop, etc.).

Provide flexible seating (e.g., yoga balls, 
stools, bicycle desks, discs, etc.).

Place a bungee or yoga stretch band on 
legs of chair for the student put his or her 
feet on and bounce (to eliminate or reduce 
foot tapping or fidgeting).
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https://education.stateuniversity.com/pages/1834/Classroom-Management.html
https://education.stateuniversity.com/pages/1834/Classroom-Management.html
https://www.apa.org/ed/precollege/ptn/2014/12/self-control
https://www.apa.org/ed/precollege/ptn/2014/12/self-control
https://www.education.udel.edu/wp-content/uploads/2013/01/Impulsivity.pdf
https://www.education.udel.edu/wp-content/uploads/2013/01/Impulsivity.pdf
https://www.education.udel.edu/wp-content/uploads/2013/01/Impulsivity.pdf
https://www.learnersedge.com/blog/building-a-student-choice-based-classroom
https://www.learnersedge.com/blog/building-a-student-choice-based-classroom
https://blog.brookespublishing.com/5-tips-for-getting-all-students-engaged-in-learning/
https://blog.brookespublishing.com/5-tips-for-getting-all-students-engaged-in-learning/
https://blog.brookespublishing.com/5-tips-for-getting-all-students-engaged-in-learning/
https://blog.brookespublishing.com/5-tips-for-getting-all-students-engaged-in-learning/
https://blog.brookespublishing.com/5-tips-for-getting-all-students-engaged-in-learning/
https://blog.brookespublishing.com/5-tips-for-getting-all-students-engaged-in-learning/
http://www.speechlanguage-resources.com/simplify-classroom-language.html
http://www.speechlanguage-resources.com/simplify-classroom-language.html
https://www.verywellfamily.com/selective-ignoring-to-reduce-attention-seeking-1094760
https://www.verywellfamily.com/selective-ignoring-to-reduce-attention-seeking-1094760
http://www.learnalberta.ca/content/insp/html/teacher/usingcuesorprompts.pdf
http://www.learnalberta.ca/content/insp/html/teacher/usingcuesorprompts.pdf
https://www.readingrockets.org/article/visual-structure-school-setting
https://www.readingrockets.org/article/visual-structure-school-setting
https://www.chp.edu/-/media/chp/healthcare-professionals/documents/faculty-development/giving-feedback-setting-expectations.pdf
https://www.chp.edu/-/media/chp/healthcare-professionals/documents/faculty-development/giving-feedback-setting-expectations.pdf
https://www.interventioncentral.org/behavioral-interventions/challenging-students/school-wide-strategies-managing-hyperactivity
https://www.verywellfamily.com/positive-reinforcement-child-behavior-1094889
https://www.verywellfamily.com/positive-reinforcement-child-behavior-1094889
https://www.odu.edu/content/dam/odu/col-dept/cdse/docs/2-classroom-schedules.pdf
http://www.inquiriesjournal.com/articles/1682/the-value-of-homework-is-homework-an-important-tool-for-learning-in-the-classroom
https://theconversation.com/note-taking-by-hand-a-powerful-tool-to-support-memory-144049
https://theconversation.com/note-taking-by-hand-a-powerful-tool-to-support-memory-144049
https://www.teachwire.net/news/hyperactivity-impulsiveness-inattention-a-teachers-guide-to-adhd
https://www.teachwire.net/news/hyperactivity-impulsiveness-inattention-a-teachers-guide-to-adhd
https://www.weareteachers.com/mind-body-skills/
https://www.weareteachers.com/mind-body-skills/
https://www.weareteachers.com/mind-body-skills/
https://www.interventioncentral.org/behavior_calm_agitated_student
https://www.interventioncentral.org/behavior_calm_agitated_student
http://www.goodchoicesgoodlife.org/choices-for-young-people/r-e-s-p-e-c-t/
http://www.goodchoicesgoodlife.org/choices-for-young-people/r-e-s-p-e-c-t/
https://www.teachervision.com/blog/morning-announcements/how-to-use-hand-signals-to-improve-your-classroom-management
https://www.teachervision.com/blog/morning-announcements/how-to-use-hand-signals-to-improve-your-classroom-management
https://www.teachervision.com/blog/morning-announcements/how-to-use-hand-signals-to-improve-your-classroom-management
https://scsdbehaviormatters.weebly.com/blog/tier-1-strategies-for-a-calm-classroom
https://scsdbehaviormatters.weebly.com/blog/tier-1-strategies-for-a-calm-classroom
https://nrcgt.uconn.edu/underachievement_study/self-efficacy/se_section10/
https://nrcgt.uconn.edu/underachievement_study/self-efficacy/se_section10/
https://howtoadult.com/activities-to-teach-children-impulse-control-9727319.html
https://howtoadult.com/activities-to-teach-children-impulse-control-9727319.html
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3416773/
https://files.eric.ed.gov/fulltext/EJ853381.pdf
https://files.eric.ed.gov/fulltext/EJ853381.pdf
https://chloetascoff.com/2019/04/25/flexible-seating-exercise-balls/
https://classroomessentialsonline.com/blog/student-chair-yoga-8-poses-for-your-students-to-try-at-their-desks/
https://classroomessentialsonline.com/blog/student-chair-yoga-8-poses-for-your-students-to-try-at-their-desks/
https://classroomessentialsonline.com/blog/student-chair-yoga-8-poses-for-your-students-to-try-at-their-desks/
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Inappropriate Social Responses

Questions that Address Potential Areas of Difficulty for the Learner
•	 Does the student react in an overly emotional 

manner?

•	 Does the student allow others to finish in a 
conversation?

•	 Is the student aggressive?

•	 Is the student overstimulated?

•	 Does the student act impulsively?

•	 Does the student interact with peers in a 
positive manner?

•	 Is the student non-responsive to stimuli? 

Possible Adaptations
•	 Implement a Multi-Tiered System of Support 

(MTSS).

•	 Implement an Early Warning System (EWS).

•	 Use specialized instruction from the school 
counselor.

•	 Encourage peer support.

•	 Allow environmental changes.

•	 Allow changes in participation requirements.

•	 Use concrete terms.

•	 Encourage cooperative strategies.

•	 Increase opportunities.

•	 Use a social script.

•	 Provide visual support.

•	 Check for understanding.
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� Adaptations in Action

Give positive feedback reinforcing the 
student’s appropriate behavior.

Always treat the student with respect by 
talking calmly and respectfully to him or 
her.

Model appropriate behavior for the 
student.

Do not wait for a situation to escalate but 
rather intervene early.

Integrate a social script throughout the day 
if appropriate.

Role-play with the student.

Explain inappropriate behavior to the 
student and give appropriate responses.

Allow the student to be a part of the group 
with active participation (parallel play).
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Explain to the student what he or she 
is doing incorrectly in concrete terms 
(without embarrassing them) and teach 
the correct responses.

Play cooperative games that encourage 
appropriate interactions.

Give positive feedback reinforcing the 
student’s appropriate behavior.

Set up opportunities for the student to 
be successful by introducing that student 
to new people (and pre-arrange the 
meeting by giving the people with whom 
the student meets instructions on how to 
respond).

Use a social script or other visual supports 
to teach appropriate responses.

Ask the student to write, draw, or orally 
dictate alternate appropriate responses.
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� Adaptations in Action (continued)
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Irresponsible

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student frequently miss assignments 
or not turn in work?

Possible Adaptations

•	 Implement a Multi-Tiered System of Support 
(MTSS).

•	 Create a contract with the student.

•	 Encourage peer support.

•	 Encourage parental involvement.

•	 Use role-play.

•	 Model appropriate behavior.

•	 Utilize video modeling of appropriate 
behavior.

•	 Establish a check-in/check-out system (set 
daily goals/expectations and incentives). 
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� Adaptations in Action

Give the student the chance to engage 
appropriately (provide opportunities).

Reduce stressors in the environment.

Check the classroom daily, making sure all 
materials are in working order.

Create opportunities for the student to 
succeed.

Offer the student a quiet area to complete 
an activity and explain that this is not a 
punishment.

Be aware of when the student may need 
assistance.
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https://my.vanderbilt.edu/specialeducationinduction/files/2011/09/1-Decreasing-Negative-Behaviors.pdf
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https://counseling.ucr.edu/responding-distressed-students
https://counseling.ucr.edu/responding-distressed-students


Non-Compliant with Classroom Rules, 
Teachers, or Other Personnel

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student argue with teachers or 
peers?

•	 Does the student refuse to do assignments?

•	 Is the student destroying materials or 
property?

•	 Does the student sit and not complete 
assignments or homework?

•	 Does the student have difficulty in 
transitions?

Possible Adaptations

•	 Implement a Multi-Tiered System of Support 
(MTSS).

•	 Use schedules.

•	 Provide visual supports.

•	 Post reminders.

•	 Employ frequent checks of understanding.

•	 Provide a calming/break area.

•	 Provide positive consequences.

•	 Reduce wording.
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� Adaptations in Action

Classroom Rules
Structure the environment to keep the 
student active and involved.

Post rules in various formats (e.g., written, 
visual, etc.).

Post rules in different areas (e.g., on desks, 
walls, and other areas of the room and 
school).

Be consistent.

Identify strengths and weaknesses in order 
to set goals for improvement.

Create a chart or graph to keep track of 
appropriate behavior.

Reinforce positive behavior.

Use first/then statements (e.g., first you 
do pages 123-124, then you may choose a 
preferred activity).
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file:https://www.verywellfamily.com/positive-reinforcements-fix-behavior-problems-2161919%23:~:text%3D%2520Fixing%2520Behavior%2520Problems%2520With%2520Positive%2520Reinforcement%2520%2CPositive%2520reinforcers%2520work%2520best%2520if%2520you...%2520More%2520
https://autismclassroomresources.com/visual-schedule-series-first-then/


Teachers or Other Personnel

Create an environment where the student 
is actively engaged.

Move around the room and check on the 
student frequently.

Provide incentives.

Refrain from arguing with the student.

Ignore small, inconsequential behaviors.

Talk with, not at, the student.

Reduce language and use concrete terms 
(i.e., emphasize the important details and 
move on, be succinct, etc.).
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� Adaptations in Action (continued)
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http://www.ascd.org/publications/educational-leadership/sept03/vol61/num01/The-Key-to-Classroom-Management.aspx


Outbursts

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student respond aggressively?

•	 Does the student get upset when an 
assignment or task cannot be completed?

•	 Does the student destroy materials or 
property?

•	 Does the student react in an overly emotional 
manner?

•	 Does the student speak in a loud tone?

•	 Does the student throw items (even small 
ones)?

•	 Does the student respond inappropriately 
when there seems to be no irritant in the 
environment? 

Possible Adaptations
•	 Implement a Multi-Tiered System of Support 

(MTSS).

•	 Provide visual supports.

•	 Create schedules.

•	 Use timers.

•	 Use social scripts.

•	 Allow environmental arrangement.

•	 Encourage peer support.

•	 Use modeling.

•	 Use positive reinforcement.

•	 Provide frequent breaks.

•	 Check for understanding.

•	 Create a sensory-rich environment.

•	 Investigate the function of the behavior and 
respond accordingly.
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� Adaptations in Action

Explore different activities to find where 
the student is comfortable.

Make sure situations are not conducive to 
outbursts.

Explain to the student there is a time 
to have an outburst or even crying, and 
explain what and when those situations 
are and where the student may find an 
appropriate environment to express those 
emotions.
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https://blog.esllibrary.com/2015/09/10/5-ways-to-make-students-feel-comfortable-in-your-class/
https://www.teachhub.com/classroom-management/2020/09/how-to-respond-to-an-emotional-outburst-in-class/
https://www.teachhub.com/classroom-management/2020/09/how-to-respond-to-an-emotional-outburst-in-class/
https://brighted.funeducation.com/News/Common-Core-State-Standards-News/ways-to-handle-emotional-outbursts-in-the-classroom
https://brighted.funeducation.com/News/Common-Core-State-Standards-News/ways-to-handle-emotional-outbursts-in-the-classroom
https://brighted.funeducation.com/News/Common-Core-State-Standards-News/ways-to-handle-emotional-outbursts-in-the-classroom
https://brighted.funeducation.com/News/Common-Core-State-Standards-News/ways-to-handle-emotional-outbursts-in-the-classroom
https://brighted.funeducation.com/News/Common-Core-State-Standards-News/ways-to-handle-emotional-outbursts-in-the-classroom
https://brighted.funeducation.com/News/Common-Core-State-Standards-News/ways-to-handle-emotional-outbursts-in-the-classroom


Assist the student in recognizing 
symptoms or emotions before they are out 
of control.

Provide the student a safe area to calm 
down in the classroom, such as a comfy 
area with fidget items or sensory items.

Use social scripts to help the student 
understand emotions.

Teach the student an alternative way to 
deal with stressors.

Teach the strategies before the student has 
an outburst (proactive instead of reactive).

Use timers to outline for the student how 
long he or she going to be involved in a 
task (beginning and ending).

Teach problem-solving skills.

Integrate social learning opportunities 
throughout the day.

Teach the student to ask for a break.

Provide the student with positive 
reinforcement.

Set up interactions for the student to be 
successful socially and academically.

Teach the student to identify the symptoms 
of the emotion (e.g., muscle tightening, 
upset stomach, gritting teeth, fingers 
tingling, etc.).

Teach the student how to appropriately 
interact with calming or fidget items.
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� Adaptations in Action (continued)
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https://www.brookings.edu/blog/education-plus-development/2017/10/31/teaching-problem-solving-let-students-get-stuck-and-unstuck/
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Initial Reluctance to Participate

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student stand or sit without 
completing tasks?

•	 Is the student withdrawn socially?

•	 Does the student have difficulty following 
directions?

•	 Does the student have difficulty making 
decisions?

•	 Is the student self-conscious, or does the 
student have a lack of self-esteem?

•	 Is the student non-compliant in other areas? 

Possible Adaptations

•	 Implement a Multi-Tiered System of Support 
(MTSS).

•	 Use social scripts.

•	 Encourage peer support.

•	 Use modeling.

•	 Allow extra time.

•	 Use checklists.

•	 Post reminders.

•	 Use frequent checks for understanding.

•	 Simplify the task or activity.
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� Adaptations in Action

Establish clear expectations.

Present tasks in engaging ways.

Give the student assistance, and then 
reduce help as the student has more 
success.

Provide instructions in alternative formats.

Provide visual instructions.

Teach the student to self-monitor.

Give the student more time to complete 
assignments and tasks.

Allow the student to complete work over 
several sittings.

Teach the student how to follow directions 
(a checklist may be needed).

Set a timer or teach the student to time his 
or her own activities.

Breakdown the tasks or activities into 
smaller chunks over a longer period of 
time so the student is not overwhelmed.

Create steps for task or activity completion 
so the student can see a clear beginning 
and end.
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Transitions

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student like to complete 
assignments?

•	 Does the student get involved in activities 
while losing track of the time?

•	 Does the student have difficulty in free-time 
or less structured activities?

•	 Does the student have difficulty respecting 
physical and social boundaries?

Possible Adaptations

•	 Implement a Multi-Tiered System of Support 
(MTSS).

•	 Follow a schedule.

•	 Use a timer.

•	 Allow extra time.

•	 Use a task analysis.

•	 Use frequent checks for understanding.

•	 Provide spatial boundaries. 
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� Adaptations in Action

Explain to the student before the task that 
work not completed can be completed 
later.

Only give the student work that can be 
reasonably completed in allotted time.

Teach the student to use a schedule, and 
schedule activities for the day or class time 
consistently.

Establish time limits and discuss these 
limits with the student before the activity 
or assignment begins.

Use timers to establish set times to begin 
and end.

Provide visual schedules.

Offer a task analysis, or a sequenced list or 
visual representation of the steps needed to 
complete the task or activity.

Provide reinforcement for positive 
behavior .

Give the student time reminders before 
transitions; this includes when a timer 
is in use. For example, if the timer has 
been set for 20 minutes, give the student 
a 10-minute reminder, then a 5-minute 
reminder, and even a 1-minute reminder.

Give the student an appropriate amount 
of work for the time frame. If the student 
cannot finish the work in one sitting, this 
may cause frustration.
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Give the student clear spatial boundaries. 
This means they know where they should 
be in the environment (e.g., mark floor 
where student is supposed to stand in line, 
sit, etc.).

Give positive reminders of expectations. 
For example, while walking in line, ask 
students to show you what an appropriate 
line looks like (make it fun, give them 
different formations, etc.).

Explain to the student before the task that 
work not completed can be completed 
later.
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Physical Organization

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student have a short attention span? 

•	 Does the student frequently lose materials? 

•	 Is the student’s desk/backpack frequently 
disorganized? 

Possible Adaptations

•	 Provide verbal reminders for specific 
routines/areas and material organization.

•	 Provide a list of items needed for homework 
assignments.

•	 Provide time at various points throughout the 
day to organize materials (e.g., before school, 
during recess, at lunch, at the end of the day).

•	 Provide an extra set of books at home.

C  CURRICULAR I  INSTRUCTIONAL E  ENVIRONMENTAL V  VIRTUAL

� Adaptations in Action

Act as a model for organization and 
appropriate use of work material.

Teach how to use organizers, calendars, 
cubbies, notebooks, planners, color-coded 
folders, graphic organizers, and so on.

Reinforce the student for being organized.

Assign the student organizational 
responsibilities in the classroom.

Have the student clean out his or her 
book bag, desk, and locker either daily or 
weekly.

Teach the student to clear away 
unnecessary books and materials before 
beginning his or her work.

Teach self-regulation strategies.
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Time Management

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student have a short attention span? 

•	 Is the student frequently off task? 

•	 Does the student frequently lose assignments 
and belongings? 

•	 Does the student have difficulty following 
multiple-step directions? 

•	 Does the student understand the material? 

Possible Adaptations

•	 Provide written schedules on notebooks, 
desks, lunch boxes, or lockers.

•	 Provide visual cues in hallways to guide 
student to the next classroom, the cafeteria, 
and other destinations.

•	 Provide environmental cues and prompts 
(e.g., schedule of daily events, posted rules, 
steps for performing tasks, etc.).

•	 Present one activity or assignment at a time.

•	 Provide daily/weekly progress reports.

•	 Provide peer assistance.

•	 Provide checklists for assignments or 
classwork to be done.

•	 Provide organizational software or apps.

•	 Implement Positive Behavioral Interventions 
and Supports (PBIS).
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� Adaptations in Action

Provide structure for all academic 
activities (e.g., specific directions, routine 
format for tasks, time units, etc.).

Use rubrics with clearly stated criteria for 
work.

Assign shorter tasks and gradually 
increase tasks over time as the student 
demonstrates success in organizing 
academic activities.

Have the student maintain an assignment 
notebook.

Establish a routine for the student to follow 
before, during, and after class.

Tape a daily activity schedule on the 
student’s desk.

Teach how to take notes when organizing 
key academic concepts.

Teach the student how to organize and 
approach complex assignments.
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Keeping Track of Assignments

Questions that Address Potential Areas of Difficulty for the Learner

•	 Does the student have a short attention span? 

•	 Is the student frequently off task? 

•	 Does the student frequently lose assignments? 

•	 Is the student’s desk/backpack frequently 
disorganized? 

Possible Adaptations

•	 Provide a specific, consistent location for each 
subject’s assignments.

•	 Use predictable, consistent routines for 
assignment submission and return.

•	 Use color-coding to help the student identify 
different kinds of tasks or materials.

•	 Break a long assignment into parts, setting a 
separate due date for each part.

•	 Reduce or eliminate redundant work.

•	 Have the student record assignments in an 
assignment notebook or personal planner.

•	 Reduce the total amount of work, but be 
sure to select the tasks or items needed to 
accomplish the learning objectives.

•	 Allow for extra time.  
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� Adaptations in Action

Provide time each week for the student to 
organize his or her desk and materials.

Teach the student organizational skills.

Teach self-regulation strategies.
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Access for All  
Centers, Offices, and Organizations

REACH MS
Realizing Excellence for ALL 
Children in Mississippi
The University of Southern Mississippi
Mississippi Department of Education
118 College Drive
Hattiesburg, MS 39406-0001
usm.edu/reachms
reachms@usm.edu

Office of Special Education Programs
Office of Special Education and 
Rehabilitative Services
U.S. Department of Education
Mary E. Switzer Building
330 C Street SW
Washington, DC 20202
202.205.5507 (Voice/TTY)
ed.gov/about/offices/list/osers/osep

Mississippi Parent Training 
and Information Center
2 Old River Place, Suite M
Jackson, MS 39202
601.969.0601
800.721.7255
mspti.org 

Mississippi PTA
P.O. Box 1937
Jackson, MS 39215-1937
601.352.7383
800.795.6123
misspta.org
misspta@ymail.com

Parents for Public Schools
125 South Congress Street, Suite 1218
Jackson, MS 39201
800.880.1222
parents4publicschools.org

School Improvement
Southeast Comprehensive Center
440 Knox Abbott Drive, Suite 200
Cayce, SC 29033
803.936.0750
southeast-cc.org

MS SOARS
Mississippi - Schools Obtaining 
Academic Results for Success
Mississippi Department of Education
P.O. Box 771
Jackson, MS 39205-0771
601.359.1003
healthyschoolsms.org/OSI/ms-soars

Center on School Turnaround at WestEd
1000 G Street, Suite 500
Sacramento, CA 95814-0892
cst_info@wested.org
centeronschoolturnaround.org

P-16 Community-Based 
Engagement Council
Mississippi Department of Education
601.359.1003
mdek12.org/OSI/P-16 

http://usm.edu/reachms
mailto:reachms@usm.edu
https://www2.ed.gov/about/offices/list/osers/osep/index.html?src=mr
http://mspti.org
http://misspta.org
mailto:misspta@ymail.com
http://parents4publicschools.org
http://southeast-cc.org
mailto:cst_info@wested.org
http://centeronschoolturnaround.org
http://mdek12.org/OSI/P-16
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What Works Clearinghouse
Institute of Education Sciences
US Department of Education
550 12th Street, SW
Washington, DC 20202
202.245.6940
ies.ed.gov/ncee/wwc 

Center on Enhancing Early 
Learning Outcomes
Education Development Center
1025 Thomas Jefferson Street, NW, Suite 700
Washington, DC 20007
ceelo.org 

Center on Great Teachers and Leaders
American Institutes for Research 
1000 Thomas Jefferson Street NW
Washington, DC 20007
202.403.5000
gtlcenter.org 

Regional Educational 
Laboratory (REL) Southeast
Florida State University
se@fsu.edu 
ies.ed.gov/ncee/edlabs/regions/southeast

Center on Innovations in Learning
1301 Cecil B. Moore Avenue 
Philadelphia, PA 19122 
215.204.3372 
murphyma@temple.edu
centeril.org

http://ies.ed.gov/ncee/wwc
http://ceelo.org
http://gtlcenter.org
mailto:se@fsu.edu
http://ies.ed.gov/ncee/edlabs/regions/southeast
mailto:murphyma@temple.edu
http://centeril.org
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